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2857 Transworld Drive
Stockton, CA 95206
www.teacherscollegesj.edu
(209) 468-4926

Letter from Lead Support Supervisor
July 1, 2019
Welcome to the TCSJ Support Supervision Team!
Thank you for contributing to our learning community and for agreeing to share your
knowledge and skills with our credential candidates.
This handbook will be an important resource and reference guide for you in your work as a
Support Supervisor for Teachers College of San Joaquin. For more in-depth information
about our programs, please refer to the Teachers College of San Joaquin (TCSJ) website at
https://www.teacherscollegesj.edu/.
Our intent is to ensure that all candidates have the opportunity to become successful, effective
educators. Every interaction you have with candidates helps this opportunity become a reality.
Thank you for supporting our candidates’ growth during their teacher preparation program.

Respectfully,

Girlie Hale, M.Ed.
Lead Support Supervisor
Coordinator, IMPACT Learning Community and District Liaison
Phone: 209-401-9070 (cell)
209-468-5906 (desk)
Email: ghale@sjcoe.net
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Quick Reference & Contact Information
Questions/Concerns About…

STOCKTON & CERES CAMPUSES CONTACT
Pre-Service, ECO, BB & Advisement
Louise Gammon
lgammon@sjcoe.net
(209) 468-9059

Coursework Content

Candidate Enrollment
Support Supervision Assignments
Peer Mentor Trainings
Teaching Performance Assessment
(TPA)*
*General Education Candidates Only

Multiple Subject
Michelle Jones
mjones@sjcoe.net
(209) 468-9192

Single Subject
Michele Badovinac
mbadovinac@sjcoe.net
(209) 468-9141

Education Specialist
Beth Jara
ejara@sjcoe.net
(209) 313-2372

Career Technical Education
Maryanne Friend
mfriend@sjcoe.net
(209) 468-5935

Admissions Department
tcsjadmissions@sjcoe.net
(209) 468-4926
Lead Support Supervisor
Staff Secretary
Girlie Hale
Kim Heinrich
ghale@sjcoe.net
kiheinrich@sjcoe.net
(209) 468-5906
(209) 468-9001
Louise Gammon
lgammon@sjcoe.net
(209) 468-9059

Support Logs

Maryanne Friend
mfriend@sjcoe.net
(209) 468-5935

Technical Support
Mileage Reimbursement
Payroll
Timesheet Submission
Overall Program Questions

General Information

Teachers College of San Joaquin

Michelle Jones
mjones@sjcoe.net
(209) 468-9192

Patty Voller
pvoller@sjcoe.net
(209) 953-2115
IMPACT Program Director
Administrative Assistant
Michele Badovinac
Rebecca Rich
mbadovinac@sjcoe.net
rrich@sjcoe.net
(209) 468-9141
(209) 468-9077
Office Number: (209) 468-4926
Fax Number: (209) 468-9124
Web: www.teacherscollegesj.edu
Database: https://tdev.sjcoe.org/
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Teachers College of San Joaquin
Support Supervisor Handbook

Our Philosophy
Everyone – students, teacher candidates, faculty, and staff form the TCSJ learning community.
Every member of that community is valued and makes a contribution to its overall success.
Faculty and staff work to enhance learning by interweaving theory with the contextual
experience of working in the culturally and linguistically diverse classrooms of California.
TCSJ characterizes the spirit of K-12 school reform, which may include small learning
communities, college and career readiness initiatives, career academies, project-based
learning, authentic assessment practices, 21 st century skills, or integrated, academic and
career-oriented curriculum.

Our Mission
To develop a workforce of teachers and school leaders who are comfortable with collaboration,
understand the need to prepare students for both work and higher education and have the
skills to develop, implement and sustain innovative educational ideas. TCSJ exemplifies the
notion of learning opportunities that are rigorous, provide relevance, are relationship-driven
and incorporate reflection for professional growth.

Accreditation
Teachers College of San Joaquin is accredited by the Accrediting Commission for Senior
Colleges and Universities of the Western Association of Schools and Colleges (WASC), 985
Atlantic Avenue, #100, Alameda, CA 94501, (510) 748-9001. The TCSJ IMPACT Intern
Credential Program is accredited by the California Commission on Teacher Credentialing
(CCTC).
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Support Supervision Description
Support Supervisors work 1:1 with a Candidate for all four semesters of a Candidate’s program (year
1 and year 2). The focus of all meetings and observation/debrief/reflection cycles is to improve the
Candidate’s teaching and professional effectiveness. Supervision is collaborative, supportive,
compassionate and responsive. TCSJ recognizes that each Candidate begins his/her fieldwork at
varying levels and with different needs and strengths. The Support Supervisor guides, supports and
facilitates each Candidate’s growth based on the Candidate’s individual needs. The content and
learning foci of current coursework is integrated with fieldwork. Candidate’s growth and progress is
documented on an on-going basis through Support Supervisor observations and observation notes.
Support Supervision is also evaluative. During each observation, Support Supervisors collect evidence
regarding the Candidate’s growth, progress, and needs. Support Supervisors are encouraged to be
involved in the learning environment—whether it is looking at student work, asking students
questions, providing quick redirects or one-on-one feedback during work time, or modeling a
particular technique or strategy (such as the use of proximity). Candidates should inform their
students that the Support Supervisor will be an active member of the learning environment when
he/she visits.
Suggested supports Support Supervisor can provide, as needed or appropriate:
•
•

Track teacher movement within classroom
Track questioning/answering

•
•
•
•
•

Track on task and off task behavior
Track elicited responses from students and discuss equity of participation
Co-plan (daily, weekly, &/or unit)
Help Candidate plan more effectively or rigorously
Communicate concerns with Lead Support Supervisor

•
•
•
•
•

Co-teach a mini-lesson, part of a lesson, or an entire lesson
Model techniques or strategies
Look at student work and discuss outcomes, learning objectives and/or evaluation criteria
Video tape part of or entire lesson to use during debrief/reflection conferencing
Help coordinate classroom observation of an effective veteran teacher (with permission of
Administrator & TCSJ Lead Support Supervisor)
Create a Corrective Action Contract for any concern that might prevent a Candidate from
meeting competency for the semester
Ask about and discuss current course strategies and content and help Candidate implement
these into his/her practice

•
•
•
•
•

•

Check in or send follow up email to encourage next steps for growth
Check in and support Candidate’s completion of Support Logs
Support Candidate’s learning about his/her unique student population and needs. Help
him/her gather and interpret IEPs, 504’s and EL assessment results, and testing data. Look at
demographics and other data that would help him/her understand his/her students and
learning needs.
Discuss equity and bias issues, such as gender, race, culture, and/or language

Teachers College of San Joaquin
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Candidate Learning Outcomes (Course Objectives)
Over the duration of your four semesters of supervision, Candidates will:
1.
2.
3.

Practice, apply, and integrate course content into his/her practice (TPE 3).
Establish and manage a productive, safe classroom for his/her students (TPE 2).
Become competent and effective instructional planners who maximize the instructional time in
order to meet the learning needs of all students (TPE 3 & 4).
4. Continuously add and purposefully utilize instructional strategies that will increase rigor,
engagement, and student learning outcomes (TPE 3).
5. Become progressively more effective at assessing and monitoring students’ learning (TPE 4 &
5).
6. Become effective users of data to make instructional decisions in order to meet class and
individual learning needs (TPE 4 & 5).
7. Become increasingly more proficient at teaching the Common Core State Standards (CCSS) and
Next Generation Science Standards (NGSS), as appropriate to employment assignment (TPE 3).
8. Learn about and understand individual students within his/her classroom and school
community and work to meet their needs (TPE 1, 2, & 3).
9. Initiate and participate in reflective dialogue and problem solving with his/her Support
Supervisor that will support his/her growth as an educator (TPE 6).
10. Make continued, significant growth and progress on the Teaching Performance Expectations and
TCSJ IMPACT Observation of Practice Rubric.
Note: Any Candidate in this course who has a disability that prevents the fullest expression of
his/her abilities should contact the Lead Support Supervisor as soon as possible so that
reasonable accommodation can be made.

Teaching Performance Expectations
The Teaching Performance Expectations (TPEs) and the TCSJ IMPACT Observation of Practice Rubric
are the foundation for all observations and the basis for evidence collected during the
observation/debrief/reflection cycles.
Throughout each semester, Candidates receive formative and summative feedback from notes, 1:1
meetings and correspondence with the Support Supervisor. The Support Supervisor supports the
Candidate in his/her ability to identify and prioritize growth needs. Candidates are expected to make
time and pedagogical decisions so that they are meeting those growth needs and demonstrating
ongoing professional learning. At the end of each semester, the Support Supervisor uses the evidence
gathered from that semester, looks at the Candidate’s progress and determines a grade for the
semester. Candidates can earn either a Passing (P) or Not Passing (NP) grade. Evidence of candidates’
progress is compiled and retained by TCSJ.
TPE 6: Professional Growth description includes, “seek[ing] opportunities to reflect on and improve
practice through collaborative inquiry, observation feedback, and [personal] performance
data…develop[ing] an understanding of [personal] fundamental responsibilities as professional
educators…”
Candidates are highly encouraged to share challenges or particular growth needs with their Support
Supervisor, so that discussion, action planning and problem solving can happen. This type of
collaboration is the crux of Support Supervision/Fieldwork coursework.

Teachers College of San Joaquin
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Support Supervision Course Codes
Candidates enrolled in Support Supervision may earn one (1) unit per semester of supervision, for a
total of four (4) units at the end of the two-year credentialing program. Cost per unit is dependent
upon the tuition fees of the current school year. Candidates will receive the corresponding syllabus
(Pages 25-28 for General Education; pages 29-32 for CTE, and pages 33-36 for Special Education)
outlining the expectations for successful completion of supervision requirements. Candidates will
receive a grade at the end of each semester and will be recorded by the course codes below for units.
Multiple
Subject

Single Subject

SPED

First year, first
semester

EDUC 201A

EDUC 211 A

SPED 281

First year, second
semester

EDUC 201B

EDUC 211B

SPED 282

Second year, first
semester

EDUC 201C

EDUC 211C

SPED 283

Second year,
second semester

EDUC 201D

EDUC 211D

SPED 284

Third year,
first semester
(if needed)

EDUC 201E

EDUC 211E

SPED 285

Third year,
second semester
(if needed)

EDUC 201F

EDUC 211F

SPED 286

EC Added
Authorization

CTE

SPED 289

CURR 281*
(*with and
without
credential)
CURR 282**
(**without
credential)

NOTE: Additional semesters of supervision may be deleted or added from the schedule based on prior
credentials held, transcript evaluations, and/or the history of supervision grades while in the program
(see student handbook for all supervision policies).
• A Candidate must earn four Passing (P) grades of Support Supervision to meet graduation
requirements.
• A Corrective Action Contract must be in place before a candidate can earn a Not Passing (NP) grade.
• If a Candidate receives a Not Passing (NP) grade in one semester, he/she must receive two
consecutive Passing (P) grades to complete the supervision requirement. This may result in
additional semesters of supervision.
• A Candidate’s IMPACT status will be in jeopardy if he/she earns more than two Not Passing (NP)
grades.

Teachers College of San Joaquin

Page 8 of 37

Support Supervisor Handbook 2019-2020
Revised June 18, 2019

Overview of Support Supervision Semesters

Initial Meeting
Get to know each
other

Semester 1:
EDUC 201A
EDUC 211 A
SPED 281
CURR 281
1 Initial Meeting

Overview 2 years of
Supervision
Overview Year 1
Overview Semester,
related documents &
C responsibilities

6-8 Observation Cycles
(Observation/Debrief/
Reflective Conversation)

Schedule first, formal
observation

1 End of Semester
Meeting - ILP

Establish contact info
and communication
expectations

Assign Supervision
Grade

Semester 2:

Semester 3:

Semester 4:

EDUC 201B
EDUC 211 B
SPED 282
CURR 282

EDUC 201C
EDUC 211 C
SPED 283
CURR 283

EDUC 201D
EDUC 211 D
SPED 284
CURR 284

6-8 Observation Cycles
(Observation/Debrief/
Reflective Conversation)

6 Observation Cycles
(Observation/Debrief/
Reflective Conversation)

6 Observation Cycles
(Observation/Debrief/
Reflective Conversation)

1 End of Semester
Meeting - ILP and YER

1 End of Semester
Meeting - ILP

1 End of Semester
Meeting - ITP and YER

Assign Supervision
Grade

Assign Supervision
Grade

Assign Supervision
Grade

Note:
• The Support Supervisor has flexibility in the type of observations and observation cycles a Candidate receives. The
objective is to address and meet growth areas needed for the Candidate to meet competency and excel. If a Support
Supervisor thinks that observations beyond the specified numbers are needed, he/she should discuss and get
approval from the Lead Support Supervisor.

Observation/Debrief/Reflection Cycle
It is expected that the Support Supervisor and Candidate will meet to debrief, reflect, problem-solve, and action
plan after each observation. Whenever possible, this should be done in person and happen as soon as possible
after the observation. In general, a lesson observation will be 30-60 minutes in duration depending on teaching
assignment and schedule. The post-observation debrief averages 15-30 minutes.
Observation

C has detailed LP &
materials ready prior
to observation

SS = Support
Supervisor
C = candidate
LP = Lesson Plan

Candidate
implements
suggestions, new
ideas and/or works
on areas for growth

Supervisory Notes
SS takes notes
during observation

SS & C or C problem
solve & action plan
next steps for growth

Teachers College of San Joaquin

SS & C conduct a
debrief & reflective
conversation
focusing on strengths
& areas for growth
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Support Supervision “Nuts and Bolts”
Mail Slots. Each TCSJ Support Supervisor is given an internal mail slot. The mail slots are located in
the connecting hallway around the corner from TCSJ’s main entrance. Your mail slot is a place where
candidates can leave notes, messages, and documents for you, and you for them. It is also a place where
TCSJ communications and paperwork are placed for you. Please check and clear your mail slot
regularly.
Forms and Documents. Regularly-used forms for Support Supervisors are located on the two most
right-hand columns of the mail slots. Timesheets, Mileage forms, TPEs, Supervision Note forms, and
more are kept here. All Support Supervision forms are available electronically for printing and
electronic utilization. We encourage you to use electronic documents whenever possible. The Lead
Support Supervisor has all electronic forms.
Payroll. Pay periods start on the 22nd of one month and end on the 21st of the next month. Payroll
documents are submitted monthly, no later than noon on the 21st of each month. If the 21st falls
on a weekend, timesheets are due by noon on the Friday prior. Paychecks will be issued no later than
the 10th of the following month. If you are planning to send the payroll paperwork via US mail, be sure
to mail it early enough so it will arrive by the 21st of the month.
Payroll Documents: Timesheets and Mileage. For each time period, Support Supervisors must
complete and submit: 1) timesheet(s) and 2) mileage form(s). Timesheets and Mileage forms must be
done by hand. Both must be signed and dated in order to be accepted. Dates on timesheets and
mileage forms must all correspond. For example, check that the date matches on both mileage and
timesheet dates. Turn in the mileage and timesheets at the same time to Patty Voller in the
Administration Office (pvoller@sjcoe.net or 209-953-2115). If you mail your timesheet and mileage
form, make sure to write, “ATTN: Patty Voller” on the envelope. TCSJ’s Mailing address is: TCSJ, P.O.
Box 213030, Stockton, CA 95213-9030.
Mileage. When you attend Support Supervisor meetings, you may count your round-trip mileage in
full. Any time you conduct observations, you will subtract the first 10 miles of your work day from your
mileage total. If your round-trip is less than 10 miles, you will not count mileage for that day. If you
have more than one observation within a day, add each “leg” of the trip on the mileage form, total the
mileage and subtract 10 miles from the total. Google Map Driving Directions is a great tool for
calculating mileage. Parking. If you have to pay for parking at any of your sites, get a receipt and
submit the receipt with your mileage for reimbursement.
Support Supervision Meetings & Professional Development. Support Supervisors are required to
attend meetings each quarter. The dates and times of the meetings are scheduled in advance, so
Support Supervisors can plan accordingly. Support Supervisors are compensated $50 for each meeting
and round-trip mileage. Support Supervisor meetings are designed to refine Support Supervisors’
effectiveness, collaborate and network with each other, and act as the time to submit all mandatory
candidate paperwork for that semester of supervision.
Observation Visits. The majority of your observations should be scheduled, formal observations. It is
expected that you will also conduct a few unscheduled, informal drop-in observations. For scheduled
observations and appointments, it is important that you arrive on time and have a system in place for
communicating with the Candidate in the event either of you will be late or absent.
NOTE: A Candidate must give you at least three (3) hours’ notice if he/she is going to be absent for a
scheduled observation/meeting. If adequate notice has not been given, the Support Supervisor has the
discretion to charge for the visit. This no-show should be documented on the timesheet, mileage, and
an email to the Lead Support Supervisor and a $150 fee will be charged to the Candidate (see the course
catalog for the late fee policy).
Teachers College of San Joaquin
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Items to consider as you conduct the observation:
• Upon arrival at the school site, sign in at the office.
• Wear your SJCOE picture ID badge and, if required by the school, a visitor’s badge.
• After arriving at the classroom, review your Candidate’s weekly lesson plans and the
observation lesson plan.
• Observations are usually 30-60 minutes in duration. The time will vary depending on the type
of teacher you are observing and his/her individual needs (pre-school observations tend to be
shorter than single subject, block-schedule observations).
• Within a semester/year, plan on observing all content areas/class periods to gain a broad
perspective of the candidate’s strengths and areas for growth.
• While observing, complete the Supervision Notes and/or other forms. Your notes should
include positive feedback and clear recommendations that are tied to the TPEs/CSTPs. This
feedback can be used as talking points during the debrief/post observation conference.
• Seating charts are optional but highly suggested. A copy of the seating chart with names is an
effective observation tool to have and use during an observation (to chart engagement,
questioning, answering, equity, teacher movement, etc.). The Support Supervisor has the
discretion to require a seating chart.
• Have your Candidate sign all observation notes. If you have a paper copy of your notes, get a
signature immediately and ask the Candidate to take a picture of their observation notes. If
you take notes electronically, email them a copy ASAP. Make sure to print a copy for your files
and get it signed during your next meeting.
•

•
•

During 1:1 conferences, regularly discuss what the Candidate is learning/doing in courses,
discuss their progress, next steps, challenges and goals. Also identify key actions you will be
looking for at the next scheduled visit (management strategy, transitions, lesson closure, etc.).
Before leaving the school site, be sure to sign out.
Record your visit on your timesheet and mileage form.

Observation Conferencing with Support Supervisor. Support Supervisors and Candidates are
expected to meet and reflect each time there is an observation. Reflection, dialogue and problem-solving
between Candidate and Support Supervisor are key to the Candidate’s professional growth. These
observation/reflection/debrief cycles amplify the impact of the observation and observation notes.
Candidates are expected to prioritize being available to have this reflective conversation time. The
Support Supervisor-Candidate relationship is an amazing learning opportunity. Support Supervisors
have a wealth of knowledge. We want Candidates to regularly utilize you as a resource for growth.
Support Supervisors should make contact with each Candidate’s site administrator/evaluator as soon
as possible. It is important to develop a relationship with the people who will be evaluating and
working with the Candidate. Depending on the Candidate and situation, you might also communicate
with the Candidate’s site mentor, district coach, program specialist, partner teacher, TCSJ Instructor,
etc. Their feedback and support will be helpful to you. It is expected that you will have regular contact
with the Candidate’s administrator/evaluator, especially if you have concerns.
Serious concerns: If, or as soon as, a Support Supervisor has a significant concern about a
Candidate, he/she is to share and discuss the concern with the Lead Support Supervisor. This will allow
additional supports to be discussed and acted upon in a timely manner. If the Candidate has a concern
regarding his/her school community or TCSJ courses, the Support Supervisor should encourage
him/her to first go to the person most directly involved with that concern. If he/she does not feel
comfortable with this route, talk to the Candidate and provide ideas for resolution.
Teachers College of San Joaquin
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Accessing Support Supervision Online Resources
https://tdev.sjcoe.org = TCSJ Database for Support Supervisors. Login using user name (personal
email address) and password. Select Support Supervisor from the drop-down User Type tab, and then
click “Login.” Support Supervisors can access:
•
•
•

Support Supervisor Assigned Interns – To see his/her candidates’ contact info, intern status,
cohort info, and more
Cohort Schedules - To see what courses a candidate has taken, is currently in or will take, as
well as to find a course instructor’s name and email information
Intern Support Supervisor List - To see the entire database of Interns & Support Supervisors

https://drive.google.com/drive/folders/1umdtry4ulJnX4Y0TMk3twX6kT4Qz6POB
= TCSJ Google Drive folder for Support Supervisors. Login using TCSJ gmail account (first initial
last name@teacherscollegesj.edu) and password. Look under the “Shared with Me” tab on the lefthand column of the screen. The folder is labeled 2019-2020 Support Supervision Folder. Support
Supervisors can access:
• Electronic copies of the Support Supervision forms – When using the Google Doc forms,
Support Supervisors need to make sure to “Make a Copy” first and add that copy to his/her
own Google Drive before filling it out. This will ensure it is his/her own copy and is not shared
with everyone else in the folder. Anything added or saved in this folder can be seen by the
entire network of Support Supervisors.
• Support Supervision Meeting folders – Upon completion of each meeting, documents from
that meeting will be housed in the folders labeled by the date of the meeting. If a Support
Supervisor is unable to attend a meeting, he/she can find the meeting materials in these folders.
http://www.teacherscollegesj.edu = TCSJ Website for Support Supervisors. This is the official
website for Teachers College of San Joaquin. It contains information regarding our Mission and Vision,
the variety of credentials and degrees offered, tuition and payment information, personnel contact
information, and resources available to the online community. Support Supervisors can access:
• https://www.teacherscollegesj.edu/Programs/IMPACT - This is the webpage specific to the
IMPACT Teacher Intern Program.
• https://www.teacherscollegesj.edu/StudentServices/TestPrep - Resource page for interns
who need assistance with CBEST, CSET, and RICA.
• https://www.teacherscollegesj.edu/Admissions/Policies - TCSJ policies and procedures.
• https://www.teacherscollegesj.edu/Resources/Faculty - An additional online resource for
Support Supervisors to access electronic forms. These forms are in Microsoft Word format,
and fillable. The Support Supervision Handbook is accessible on this page. Access to the
TDEV database is also available on this webpage.

Teachers College of San Joaquin
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Checklists of Support Supervisors’ Responsibilities
Beginning of Supervision
 Make contact with Candidate and set up initial meeting date. Items you might want to ask
them to bring:
▪ Device (laptop, tablet);
▪ Personal Calendar (for setting up semester observation dates);
▪ Daily & Weekly Class Schedule (w/times, subject areas taught, preps, music, lunch, etc. all
shown on it);
▪ School and District Calendars (so you can note School Breaks, Holidays, and Minimum Days
in your master calendar).
 Create an organizational system (file folders, binder, accordion file, etc.) in which you keep
paperwork, communications, and info.
 Establish communication expectations. Add Candidate contact info to your phone. Have
Candidate save your contact info on their phone.
 Have Initial Meeting (For Year 1 or new-to-you interns). Suggested topics may include:
▪ Get to know each other (specific teaching assignment, comforts and struggles regarding
teaching so far, background, goals for Support Supervision, etc.);
▪ Provide overview of work together for the year;
▪ State goals of Support Supervision;
▪ Review progression and expectations for growth;
▪ Review key points from Support Supervision/Fieldwork Course Syllabus*. The Forms and
Tools Table will be a valuable resource to them. *Note: This syllabus is included within the
Appendix of this handbook. It is important that Candidates have read and understand the
details contained within the syllabus;
▪ Review & give copy of all documents you will be using together, including the Corrective
Action Form;
▪ Clarify that Support Supervision is graded as Passing (P) or Not Passing (NP) and is
performance-based, using the TPE Checklist/Placemat, observation notes, and submitted
lesson plans as evidence of growth and proficiency;
▪ Review Semester 1 Must-Do’s (Initial Meeting, approximately 6-8 observations, and an end
of semester meeting to complete paperwork);
▪ Review regularly-utilized documents for observation cycles;
▪ Emphasize the importance of the debrief/reflection/post-observation time together;
▪ Give Candidate electronic copies of all files (email or share via Google Drive);
▪ Set up semester (or first few) observation cycle dates and times. Debrief meetings should
be held during a break, lunch, over prep, before or after school;
▪ Ask Candidate about his/her strengths and challenges;
▪ Confirm his/her school information (address and office number), grade assignment, and
building/room number.
▪ Confirm Administrator’s name, email, and phone number;
▪ Confirm Peer Mentor’s name, email, and phone number;
▪ Write down, make copy, or take a snapshot of his/her daily/weekly schedule;
▪ Ask him/her to inform his/her students that you will be coming in regularly throughout the
year. Let them know you might be looking at their work, asking questions, etc.
Teachers College of San Joaquin
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First Observation/Site Visit
 Wear your SJCOE ID Badge.
 Meet office staff and clarify site sign-in/ sign-out procedures.
 Introduce yourself to the Principal or Site Administrator and give him/her your business card
(within the first semester, if possible).
 Get a site map (optional).

Every Observation/Meeting
 Complete Supervision Form by taking notes during the visit. Whether you observe a lesson
or you have a planning meeting with your Candidate, you will fill out a Supervision Note form
evidencing that meeting. For every visit you document on your timesheet, you will need a
corresponding Supervision Form
 Collect TCSJ Lesson Plan for the time observed. This should be detailed enough that someone
else would be able to teach from it. The Candidate is expected to use the TCSJ Universal Design
for Learning (UDL) Lesson Plan template for all TCSJ observation visits.
 Check that daily & weekly lesson plans are being done. If you do not see consistent evidence
of this, coach the Candidate into doing so and in making it a habitual practice.
 Lead and facilitate a 1:1 debrief/reflection meeting with the Candidate each time you meet.
Occasionally, a 1:1 may not be able to be scheduled due to conflicting schedules. In these occasions,
conduct your reflection/debrief via phone or email—but the majority of debriefs should be
conducted in person. Debrief sessions should be Candidate-driven, with the Support Supervisor
prompting discussion and reflection.
 Follow up via email regarding any unfinished business, provide encouragement and/or
reinforce ideas for change discussed (optional but encouraged whenever it would help
promote growth and support Candidate).
 Get signature on Supervision Notes. If you take notes on a device and are unable to print them
during the meeting, email a copy to the candidate ASAP. Also, print a copy for your file and have
the candidate sign it during your next observation. It is mandatory that you give/email a copy of
Supervision Notes to Candidate each time you meet.
 Staple together & keep in your Candidate file. These observation/meeting cycle forms will be
submitted to TCSJ at the end of semester Support Supervision meeting:
▪ Supervision Notes
▪ Lesson Plan and support materials
 Complete monthly timesheets, which accurately reflect site visits and meeting attendance.
 Complete monthly mileage forms, which accurately reflect site visits and meeting
attendance.

Each semester
 Hold an end of semester paperwork meeting with Candidate to discuss, guide, and help
him/her complete the ILP document.
 At the end of Candidates’ 4th semester, in lieu of an ILP, Candidates will complete an
Induction Transition Plan (ITP) to prepare them for the Induction Program.
 Complete Grade Report for each Candidate.
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Year End
 Year End Reflection (YER) form. This paperwork should be given during one of the last
meetings of the year. During one of your observation meetings, ask Candidate to review
Supervision Notes from the year and complete the Year End Reflection (YER). It is encouraged
that you email or give this document to the Candidate at least a few weeks prior to your end of
semester meeting. Asking them to review all of their Supervision Notes from the year will allow
them to see and process evidence of their progress and areas for growth. This will support
purposeful and thoughtful completion of the YER and encourage the Candidate to internalize next
steps in his/her growth as a teacher. It will also expedite, focus, and improve the completion of
the ILP form. Candidates complete the YER at the end of both Year 1 and Year 2.
 Induction Transition Plan (ITP). At the end of Candidates’ 2nd year/4th semester, in lieu of an
ILP, Candidates will complete an Induction Transition Plan (ITP) to prepare them for the
Induction Program.
 CA Teacher Performance Assessments (CalTPA). There are 2 CalTPA tasks that all General
Education Candidates are required to complete and pass by the Commission on Teacher
Credentialing as part of their preliminary credential requirements. These are state mandated
summative assessments that each Candidate must complete on his/her own.
A Support
Supervisor can and should support a Candidate by answering and clarifying questions. A Support
Supervisor may not read, proofread or edit any part of a Candidate’s written response.
 Year 1 Candidates complete and submit CalTPA Instructional Cycle 1: Learning About
Students and Planning Instruction
 Year 2 Candidates complete and submit CalTPA Instructional Cycle 2: Assessment-Driven
Instruction
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Evidence of Candidate Progress & Competency
The Support Supervisor and Candidate will work together to complete observation/debrief/reflection
cycles in order to support Candidates’ growth and effectiveness. The Support Supervisor will lead the
Candidate through these learning processes and retain records evidencing this collaborative work.
The Support Supervisor will organize and submit required evidence by the end of each semester, which
will then be kept in the Candidate’s supervision file at TCSJ.
Candidates are required to participate and complete his/her responsibilities in this coordinated
learning process. This includes being ready for all formal observations, completing quality lesson
plans, participating in reflective conversations, and completing required end-of-semester or end-ofyear documents in a timely manner. TCSJ observation, reflection and progress monitoring documents
are listed and described below. The Support Supervisor has discretion to utilize other observation
tools, reflection tools, or resources he/she deems relevant to supporting the Candidate’s growth. In
general, the observation/debrief/reflection cycle will be 90-120 minutes in total, with the observation
comprising about 30-60 minutes.
SS = Support Supervisor

C = Candidate

LSS = Lead Support Supervisor

On-going Progress Monitoring Supervision Documents
Document/
Form Name

Supervision
Observation
Notes

•

Supervision Notes forms are used to document what
the SS observes during all observations, both formal
and drop-in.

•

The SS will record the date, time and class/subject
observed and make notes as he/she observes.

•
(Used for formal
and drop-in
•
observations.
Can be used for
planning
meetings
•
between
SS and C.)
•
•

•
Lesson Plan
Template

Frequency/
Time

Description

Every time the
SS and C meet

The SS will include both commendations and
suggested areas of change and growth.
Supervision Notes will be used as a talking point for
conversation during the debrief/post
observation/reflection component of the observation
cycle.

SS and C both sign supervision notes acknowledging
each has received a copy.

•

Make sure there are adequate details so that another
teacher would be able to teach from the plan.

•

SS will inform C how and when he/she wants the
lesson plan submitted. It is preferred that the lesson
plans are typed.

•

When possible, include copies of materials or
resources that will be utilized for the lesson.
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• SS: a paper or
electronic copy
will be
provided to
the C either
during the
observation or
as soon as
possible for
the SS.
• C: keeps,
reads and
revisits notes
to help focus
and support
growth.

Supervision Notes act as evidence of growth and
progress.

TCSJ UDL Lesson Plan is the required lesson plan
template to be used and collected for each TCSJ
observation visit.
A detailed, thorough lesson plan is expected to be
completed for every formal observation/reflection
cycle.

Responsibility

Every formal
observation

• C: a lesson
plan of the
observed
lesson is to be
provided to
the SS prior to
or on the day
of the planned
visit.
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•
•

•

Special Education, Multiple Subject, and Single Subject • On-going as  C
supports are
Candidates must document general support hours.
provided
Logs are shared as a Google Sheet using a TCSJ gmail
account. Candidates must accept the shared logs before • Should be
use.
updated
each week
EL Log = 45 hours per year. EL hours may not be
• C prints,
signs and
submits
General Support = At least 144 hours per year. *NOTE:
support logs
Logs must show at least 5 general support hours per 5
to Maryanne
instructional days, starting from the 1st day with students
Friend at
as an intern candidate through the last day of the school
year with students.
the end of
each
It is the responsibility of the employing agency and the
semester.
credential program to offer support services. The
employing agency must assign a qualified school or
• 2019-2020
district mentor.
Support Log
Deadlines:
It is the responsibility of the C to record support hours
By the last
and ask for help if they need it.
day of each
When the C records information on their Google doc
semester.
support log, it must include the following information:
Candidates
1) date, 2) activity, 3) the person who supported them
know
and 4) amount of time in the appropriate column.
specific
People who can be considered a part of the candidate
dates.
support team: SS, site mentor, district coach,
administrator, school psychologist, program specialist,
resource or SPED teacher, partner teacher, district
coordinator, TCSJ instructors, TCSJ administrators, etc.
needed with other credentials, but logs are required
for all interns.

•

•

Support Logs
for
•
English
Learner (EL) & •
General
Support Hours
•

•

WORD BANK for Support Logs/ Google Drop-down
menu:

Co-planned

Co-Attended

Participated in

Discussed

Problem
Solved

Observed

Trained with

Prepared
with

Received help
from

Supported by

Watched
____with

Met with

End of Semester Supervision Documents
Document/
Form Name

Individual
Learning Plan
(ILP)

Frequency/
Time

Description
•

1 per semester,
During the end of semester conference, SS and C will
discuss the TPEs and generate an ILP for the upcoming at the end of
each semester
semester.

•

The objective of the ILP is for SS and C is to identify
and acknowledge strengths and/or areas of major
growth during that semester, as well as to determine
areas the C needs improvement, growth or continued
growth during the next semester.

•

The ILP should act as a guide for prioritizing growth
goals for the following semester.
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Responsibility
 SS and C
discuss and
generate
together
 C completes
details and
revises to final
form
 C submits to SS
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Grade Report

•

When generating the ILP, the SS and C will agree upon
one area for growth that will be prioritized by SS and
C, and a specific goal is written. This goal will be
focused on and successfully accomplished that next
semester.

•

SS and C will create an action plan for accomplishing
the goal as well as list outcomes and impacts for both
students and teacher when the goal is met.

•

At the end of each semester of fieldwork, the SS will
assign a grade.

•

The SS will use gathered evidence from the semester
and consider the C’s progress on the TPE
Checklist/Placemat, observation notes, submitted
lesson plans, and TCSJ IMPACT Observation of Practice
Rubric

•

C earns either a Passing (P) or Not Passing (NP) grade

•

SS will generate and submit a grade report.

•

The grade report will describe the C’s strengths and
areas for growth.

•

The LSS will review and sign each grade report.

•

C will have access to their grade once grades are
finalized and uploaded into their TDEV account.

1 per semester

 SS
 LSS
 Copy provided
to C

End of Year Supervision Documents
Document/
Form Name
CA Standards
for the
Teaching
Profession
(CSTP)
Checklist/
Placemat

Induction
Transition
Plan
(ITP)

Frequency /
Time

Description
•

Used for Career Technical Education (CTE) Candidates
only

•

SS evidences progress and competency

•

Commendations and areas for growth will be
identified.

•

C should reference the CSTP regularly.

•

Used for Year 2 Candidates only

•

During the end of the
semester conference, SS and
C will discuss the TPEs and generate an ITP in
preparation for the Induction Program.

•

The objective of the ITP is for SS and C to identify and
acknowledge strengths during their 2-year intern
program, as well as to determine areas the C needs to
continue improving as he/she enters the Induction
Program.

•

The ITP should act as a guide for prioritizing growth
goals for their Induction Program.

•

When generating the ITP, the SS and C will agree upon
one area for growth that will be prioritized by SS and
C, and a specific goal is written. This goal will be
focused on as he/she enters the Induction Program.

4th
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Responsibility

On-going
discussion

 SS and C

At the end of
the 4th
semester

 SS and C
discuss and
generate
together
 C completes
details and
revises to final
form
• C submits to SS
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Teacher
Performance
Expectations
(TPEs)
Checklist/
Placemat

Year End
Reflection
(YER)

•
•

Used for General Education and Special Education
Candidates
SS evidences progress and competency

On-going
discussion

•

Commendations and areas for growth will be
identified.

•

C should reference the TPE regularly.

•

Throughout the year, SS and C participate in a series of 1 per year, at
smaller observation/reflection cycles. The objective of end of school
the YER is for the C to review and reflect upon his/her year.
learning over the course of the school year. After
reflection, the C is asked to identify and explain the
most important, overarching take-aways from the year
and then explain how he/she will apply these takealways to the upcoming school year.

•

At the conclusion of each school year, C will complete a
Year End Reflection (YER) document.

•

Before completing the YER, it is encouraged that the C
reviews observation notes from the year’s fieldwork.

•

The completed document is submitted to his/her SS to
include in the C’s supervision file.

 SS and C

C

Other Support Supervision Documents
Document/
Form Name
•

Teacher
Candidate
Disposition
Concern Form

Corrective
Action
Contract

Frequency /
Time

Description
The Teacher Candidate Disposition Concern Form is
completed when the SS has initial and ongoing
concerns regarding a C’s disposition.

•

Dispositions represent the attitudes and behaviors
expected of professional educators.

•

The goal of the Candidate Disposition Concern Form is
to identify the attitudes and/or behaviors affecting the
candidate’s professionalism, as evidenced through
observations.

•

The SS will submit the form to the LSS and discuss
next steps.

•

The LSS will collaborate with the C’s Program
Coordinator and facilitate a discussion with the C
regarding the form.

•

Failure to correct disposition will result in a Corrective
Action Contract, and possible referral to the Academic
Review Committee.

•

The Corrective Action Contract is completed when the
SS has compelling concerns regarding a C not meeting
supervision requirements, based on TPE evidence.
The contract is designed to clearly identify
performance issues that may prevent a C from
successfully completing the credential program.

•
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Responsibility

As needed to
support
immediate
change or
growth

• SS

As needed to
support
immediate
change or
growth

• SS

• Lead SS

• Lead SS
• Program

Director
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•

The Corrective Action Contract includes an Action Plan
timeline that provides guidelines and steps for the C to
take.

•

The goal of a Corrective Action Contract is to correct
concerns as quickly as possible, so the C is on track to
meet competency.

•

All Corrective Action issues must be tied to the
TPE/CSTPs.

•

The SS will discuss concerns with the C and the Lead
SS.

•

The LSS will conduct an informal or formal
observation of the C.

•

The LSS and SS will determine the contents of the
Corrective Action.

•

The LSS and SS will review and sign contract.

•

The SS meet with the C to discuss and review the
Corrective Action Contract.

•

The C signs the contract agreeing to the performance
standards specified in the timeline provided.

•

C works to fulfill contract within the timeline provided.

•

A Corrective Action Contract is fulfilled when C meets
performance criteria.

•

A new Corrective Action Contract will be generated if
the C has not met the specified performance standards.

•

Failure to follow through with the required
correction(s) may result in failure of supervision and
dismissal from the Intern Program.
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Appendix:
Roles & Responsibilities of
Candidate
Support Supervision Syllabi
General Education
CTE
Special Education

Supervision Documents
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Roles & Responsibilities of Candidate
Observations
•

Formal Observations with Supervisor: The Support Supervisor and Candidate will
determine their schedule for formal observations, debrief meetings and end of semester
meetings. Most observations will be formal, scheduled observations and TCSJ UDL lesson plans
are required (plans for the lesson being observed and plans for the week). Formal
observations include debrief/reflection time.
These observation/debrief/reflection cycles are mandatory and Candidates should prioritize
this time accordingly. In year one, Support Supervisor and Candidate will generally meet 6-8
times per semester. In year two, Support Supervisor and Candidate will generally meet 6 times
per semester. The Support Supervisor and the Program have discretion to vary the number of
meetings in order to meet the individual Candidate’s unique needs. The Support Supervisor
may request additional meetings to support the Candidate.
If either the Candidate or Support Supervisor will be late or absent for a formal observation or
scheduled meeting, it is the responsibility of that person to contact the other ASAP via email,
text and/or phone call. In order to respect the Support Supervisor’s travel and professional
time, Candidates are expected to give their Support Supervisors at least three-hours’ notice if
he/she will be absent from school. In the event that a Support Supervisor shows up to a
scheduled meeting or observation and the Candidate is not in attendance or has not given
adequate notice, the Candidate will be charged a $150 fee (see the course catalog for details).
At the end of each semester, the Candidate will meet with the Support Supervisor to complete
end of semester work.

•

Observation Conferencing with Support Supervisor: Each time there is an observation,
Support Supervisors and Candidates are expected to meet and reflect. Reflection, dialogue and
problem-solving between Candidate and Support Supervisor are key to the Candidate’s
professional growth. These observation/debrief/reflection cycles amplify the impact of the
observation and observation notes. Candidates are expected to prioritize being available to
have this reflective conversation time. The Support Supervisor-Candidate relationship is an
amazing learning opportunity. Support Supervisors have a wealth of knowledge—Candidates
are encouraged to use their advice and recommendations.

•

Candidate-driven Change and Progress: Candidates are expected to read and revisit
observation notes regularly throughout their fieldwork. Support Supervisors are responsible
for documenting and giving this feedback to Candidates. It is the Candidate’s responsibility to
prioritize making changes in his/her practice and pedagogy using Support Supervisor growth
suggestions, as well as by applying and integrating coursework pedagogy into his/her practice.

Lesson Planning
•

Lesson Plans – daily & weekly: It is expected that a Candidate is prepared every day for every
subject and period taught, whether it be math, ELA, small group, carpet time, AVID, PE, etc. The
thoughtful writing of lesson plans is the single most effective tool to have to ensure that the
Candidate is prepared for, successful with, and confident about his/her teaching. Well thought-
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out and purposeful lesson plans allow the Candidate to focus his/her energy on executing the
lesson, managing the classroom, and creating a rigorous learning environment.
A detailed, thorough lesson plan is expected for every formal observation/debrief/reflection
cycle. Candidates are to ensure there are adequate details within the lesson plan so that
another teacher would be able to teach from the lesson plan. Utilize a lesson plan (there is an
IMPACT lesson plan template available on the TCSJ database) for all formal observations.
Individual Support Supervisors will inform Candidate on how and when he/she wants the
lesson plan submitted.
•

Drop-in Observation Lesson Plans : Support Supervisors will conduct a number of drop-in
observations. The Support Supervisor will ask to see daily and weekly lesson plans. It is
advised that Candidates keep lesson plans compiled in some sort of organizational system,
binder, book, or electronic system. Before the start of each week, Candidates will generate
weekly lesson plans that include and outline each day’s learning objectives, activities, and
pacing for all classes/subjects taught. For each day taught, it is expected that informal lesson
plans have been written and are available for Support Supervisor access.

Professional Responsibilities
•

Timely communication and follow through: To maximize learning, it is essential for both
Candidate and Support Supervisor to communicate in a timely manner and to follow through
with agreed upon next steps and responsibilities.

•

Appropriate Dress: Candidates are reminded to dress appropriately and act professionally
from the moment he/she arrives on campus to the moment he/she leaves the school grounds.

•

Absences: Candidates are to develop a communication plan with the Support Supervisor so
that time is maximized, relevant and productive. If the Candidate has not given adequate notice
and/or is absent, he/she will be charged a $150 fee (see the student handbook for details).

•

Seating Charts: Seating charts are optional but highly suggested. A copy of the seating chart
with names of students is an effective observation tool for the Support Supervisor to have and
use during an observation (to chart engagement, questioning, answering, teacher/student
movement, etc.).

•

Serious Concerns: If the Candidate has a concern in regarding the school community, it is best
to first go to the person most directly involved in that concern. Candidates are encouraged to
communicate with the appropriate site staff to resolve the issue. If there is a concern regarding
the Candidate’s coursework, supervision, and/or credential program, he/she is encouraged to
contact the appropriate coordinator at TCSJ.

Grading and Description
At the end of each semester, using the evidence gathered through observation/debrief/reflection
cycles, the Support Supervisor determines and assigns a performance-based grade of either a
Pass (P) or Not Passing (NP) for the semester.
The Lead Support Supervisor and Support Supervisor are in regular contact throughout a
semester regarding a candidate’s progress. If a Candidate’s progress is in jeopardy, the Support
Supervisor will discuss concerns with the Lead Support Supervisor. Actions will be taken to
support the correction or changes necessary to earn a grade of Pass. A Candidate will not receive
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a grade of Not Passing without a Corrective Action Contract being created and implemented. The
goal is for each Candidate’s specific growth needs to be addressed, supported, and met. Candidate
progress will be reviewed by the Lead Support Supervisor and the IMPACT team.
IMPACT and Support Supervisors strive to increase and develop Candidate’s knowledge, skills,
dispositions, and effectiveness, so that Candidates graduate IMPACT with a high level of expertise,
professionalism and confidence.
Dismissal from the IMPACT Program may result if the Candidate does not meet the IMPACT
Program graduation criteria. Refer to the Impact Intern Program Dismissal Policy in the TCSJ
course catalog.
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2857 Transworld Drive
Stockton, CA 95206
www.teacherscollegesj.edu
(209) 468-4926

EDUC 201 A-F/ EDUC 211 A-F
Support Supervision Syllabus
General Education Candidates
Lead Support Supervisor: Girlie Hale, M.Ed.
Phone: (209) 468-5906
Email: ghale@sjcoe.net

TCSJ Mission Statement:
To develop a workforce of teachers and school leaders that are comfortable with collaboration,
understand the need to prepare students for both work and higher education, and have the skills to
develop, implement and sustain innovative educational ideas.
TCSJ exemplifies the notion of learning opportunities that are rigorous, provide relevance, are
relationship-driven and incorporate reflection for professional growth.
TCSJ Core Learning Outcomes:
1. TCSJ graduates have expertise in developing relevant and rigorous curriculum. Graduates design
systems for effective leadership in the classroom, campus, and educational community to ensure the
success of all students.
2. TCSJ graduates have expertise in the implementation of relevant and rigorous curriculum. Graduates
implement systems for effective leadership in the classroom, campus, and educational community to
ensure the success of all students.
3. TCSJ graduates sustain a practice of innovation and reform.
4. TCSJ graduates understand the power of research. They critically analyze and synthesize findings to
support the development and implementation of rigorous and relevant curriculum and plans. Graduates
develop and implement research to contribute to the wider body of knowledge as well as to reflect on
and inform personal practice.
5. TCSJ graduates are collaborative, reflective practitioners who are committed to providing rigorous,
relevant, and innovative educational experiences for all students.
Course Description:
Candidates work 1:1 with a Support Supervisor and learn how to meld course content into their
teaching practice. Candidates’ growth and progress is measured in meeting the Teaching Performance
Expectations (TPEs). Candidates receive formative and summative feedback which guides a reflective
learning process, and which is documented on the Individual Learning Plan. Support Supervisors
facilitate this course based on each candidate’s developmental level and needs.
Multiple Subject:
EDUC 201A
EDUC 201B
EDUC 201C
EDUC 201D

Single Subject:
EDUC 211 A
EDUC 211 B
EDUC 211C
EDUC 211 D
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EDUC 201E
EDUC 201F

EDUC 211 E
EDUC 211 F

Third year, first semester (if needed)
Third year, second semester (if needed)

Course Expectations:
TPE 6: Developing as a Professional Educator
Beginning teachers seek opportunities to reflect on and improve their practice through collaborative inquiry,
observation feedback, and their own performance data.

IMPACT’s Lead Support Supervisor assigns an appropriate Support Supervisor to each candidate. The
Support Supervisor visits the candidate’s classroom at least six times per semester. Every candidates’
needs are unique; therefore, this schedule may be increased to accommodate learning needs of the
candidate.
To make these visits more productive, candidates should provide the Support Supervisor with the
following information for scheduled observations:
• Detailed UDL Lesson Plan for each lesson that will be observed
• Student seating chart
• General classroom information
Periodically a supervisor will conduct an unannounced “drop in” observation.
Post Observation Conferences happen after each observation. Conferences are most effective when
they are completed as close to the observation as possible. The Support Supervisor’s role in this
conference may vary from being directive to allowing the candidate to reflect on his/her practice.
Using supervision notes and/or video as a reference point, supervisors go over what was observed
during their visit in the classroom.
The California Academic Content Standards (e.g. Common Core and Next Generation Science
Standards) and state frameworks are used in every candidate’s classroom. During supervised
fieldwork, candidates are required to address the standards and use the frameworks in their planning
and teaching.
In addition, the IMPACT Lead Support Supervisor is in regular and ongoing communication with
supervisors throughout each semester. Support Supervisors meet regularly with Site Administrators to
discuss how the intern is progressing with his/her daily teaching responsibilities.
Support Supervision Requirement
All intern candidates seeking a preliminary credential are required to complete a minimum of four
semesters of Support Supervision with a passing grade. The last two semesters of Support Supervision
must be passed consecutively. In the event a candidate has not completed all program requirements
within four semesters, he/she will be required to take no more than two additional full semesters of
Support Supervision while remaining program requirements are being met.
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Supervision Appointment:
The candidate is responsible for informing the Support Supervisor of his/her teaching schedule,
planned teaching activities and any situation that may arise preventing the Support Supervisor from
observing the candidate teaching a lesson. If a situation arises requiring the candidate to cancel a
scheduled appointment with the Support Supervisor, the candidate is required to do so within a
minimum of three (3) hours prior to the scheduled appointment. Candidates will be assessed $150 fee
for failure to abide by this policy (see Course Catalog for the Additional Fees policy).
Observation Tools:
Support Supervisors utilize the following forms to document evidence of candidate progress. Program
leadership collects these documents at the end of each semester and reviews them to ensure that
candidates are demonstrating appropriate practices of an effective educator.
A variety of instruments (Observation Tools) will be used to gather information to guide the learning
of the candidate. It is the expectation that the candidate will follow the direction of the Support
Supervisor. Determination of progress is based on the Teaching Performance Expectations and the
candidates’ growth toward competence in those domains.
Lesson Plan
Candidates are required to provide the Support Supervisor with a well-developed lesson plan for each
scheduled classroom observation. The lesson plans should demonstrate an evolving understanding of
how to maximize access for all learners. Candidates must also provide evidence of long-term
planning.
Supervision Notes
These forms are used for recording what the supervisor observed during an observation. Supervision
notes ALWAYS include commendations and areas for change and growth.
Individual Learning Plan (ILP)
Each semester, the Support Supervisor and candidate complete an assessment of progress related to the
TPEs, followed by a reflective conference. This conference takes the place of an observation. At the
end of this conference, the candidate completes an Individual Learning Plan (ILP). This form is used
for goal setting purposes and is revisited several times during the next semester. The TPE assessment
is re-visited each semester to assess candidates’ growth and emerging mastery of the expectations.
Year End Reflection
At the conclusion of each school year all candidates complete the Year-End Reflection document.
Supervisors collect the completed form and turn it in to the Lead Support Supervisor.
Grade Report
The Support Supervisor evaluates the intern’s performance as a classroom teacher and assesses success
in translating instructional concepts into sound and effective instructional practices. The Support
Supervisors issue grades, which reflect each intern’s progress and performance as a classroom teacher.
Performance is rated as either “Pass” or “Not Pass”. At any time, if the Support Supervisor assesses
the intern to be making less than adequate progress, the intern is notified by a “Corrective Action
Contract”. In order to be recommended for a preliminary credential a candidate must meet
competencies for a minimum of four semesters. Additionally, the final two consecutive semesters of
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supervision must be passed. If a candidate receives a failing grade in the third or fourth semester of
supervision, a fifth or sixth semester of supervision will be required.
Corrective Action Contract
A Corrective Action Contract is completed when a Support Supervisor has compelling concerns
regarding a candidate. Those concerns must be tied to TPEs and documented on the Corrective Action
Contract. Corrective Action Contracts must include the following:
• A required completion date;
• The area(s) of concern tied to the appropriate TPEs
• Steps for completing the Corrective Action – what specifically does the candidate need to do
to correct the problem/what is the plan for intervention?
• Before a copy of the corrective action is given to the candidate it must be reviewed and
signed by the Support Supervisor, the Lead Support Supervisor and the Program Director.
The Support Supervisor makes an appointment with the candidate to review the Corrective Action
Contract and gives the candidate and the school administrator a copy of the form. Any time a
corrective action is put in place, the Lead Support Supervisor or designee will accompany the Support
Supervisor on an observation as a “second set of eyes”. After a Corrective Action Contract has been
put in place some candidates may be invited to observe a veteran teacher.
If there are any questions in regard to Support Supervision, please contact the Lead Support
Supervisor.
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2857 Transworld Drive
Stockton, CA 95206
www.teacherscollegesj.edu
(209) 468-4926

CURR 281-282
Support Supervision Syllabus
Career Technical Education Candidates
Lead Support Supervisor: Girlie Hale, M.Ed.
Phone: (209) 468-5906
Email: ghale@sjcoe.net
TCSJ Mission Statement:
To develop a workforce of teachers and school leaders that are comfortable with collaboration,
understand the need to prepare students for both work and higher education, and have the skills to
develop, implement and sustain innovative educational ideas.
TCSJ exemplifies the notion of learning opportunities that are rigorous, provide relevance, are
relationship-driven and incorporate reflection for professional growth.
TCSJ Core Learning Outcomes:
1. TCSJ graduates have expertise in developing relevant and rigorous curriculum. Graduates design
systems for effective leadership in the classroom, campus, and educational community to ensure the
success of all students.
2. TCSJ graduates have expertise in the implementation of relevant and rigorous curriculum. Graduates
implement systems for effective leadership in the classroom, campus, and educational community to
ensure the success of all students.
3. TCSJ graduates sustain a practice of innovation and reform.
4. TCSJ graduates understand the power of research. They critically analyze and synthesize findings to
support the development and implementation of rigorous and relevant curriculum and plans. Graduates
develop and implement research to contribute to the wider body of knowledge as well as to reflect on
and inform personal practice.
5. TCSJ graduates are collaborative, reflective practitioners who are committed to providing rigorous,
relevant, and innovative educational experiences for all students.
Course Description:
Candidates work 1:1 with a Support Supervisor and learn how to meld course content into their
teaching practice. Candidates’ growth and progress is measured in meeting the California Standards
for the Teaching Profession (CSTPs) for Career Technical Education (CTE) candidates. Candidates
receive formative and summative feedback which guides a reflective learning process, and which is
documented on the Individual Learning Plan. Support Supervisors facilitate this course based on each
candidate’s developmental level and needs.
CURR 281
CURR 282

First year, first semester
First year, second semester
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Course Expectations:
TPE 6: Developing as a Professional Educator
Beginning teachers seek opportunities to reflect on and improve their practice through collaborative inquiry,
observation feedback, and their own performance data.

IMPACT’s Lead Support Supervisor assigns an appropriate Support Supervisor to each candidate. The
Support Supervisor visits the candidate’s classroom at least six times per semester. Every candidates’
needs are unique; therefore, this schedule may be increased to accommodate learning needs of the
candidate.
To make these visits more productive, candidates should provide the Support Supervisor with the
following information for scheduled observations:
•
•
•
•
•

Detailed CTE Lesson Plan for each lesson that will be observed
Current Unit Plan
Information on student materials being used in the observed lesson (if not included on the
lesson plan). This will help the supervisor follow along.
Student seating chart
General Classroom Information

Periodically a supervisor will conduct an unannounced “drop in” observation.
Post Observation Conferences happen after each observation. Conferences are most effective when
they are completed as close to the observation as possible. The Support Supervisor’s role in this
conference may vary from being directive to allowing the candidate to reflect on his/her practice.
Using supervision notes and/or video as a reference point, supervisors go over what was observed
during their visit in the classroom.
The California Academic Content Standards (e.g. Common Core and Next Generation Science
Standards) and state frameworks are used in every candidate’s classroom. During supervised
fieldwork, candidates are required to address the standards and use the frameworks in their planning
and teaching.
In addition, the IMPACT Lead Support Supervisor is in regular and ongoing communication with
supervisors throughout each semester. Support Supervisors meet regularly with Site Administrators to
discuss how the intern is progressing with his/her daily teaching responsibilities.
Support Supervision Requirement
All intern candidates seeking a preliminary credential are required to complete a minimum of four
semesters of Support Supervision with a passing grade. The last two semesters of Support Supervision
must be passed consecutively. In the event a candidate has not completed all program requirements
within four semesters, he/she will be required to take no more than two additional full semesters of
Support Supervision while remaining program requirements are being met.
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Supervision Appointment:
The candidate is responsible for informing the Support Supervisor of his/her teaching schedule,
planned teaching activities and any situation that may arise preventing the Support Supervisor from
observing the candidate teaching a lesson. If a situation arises requiring the candidate to cancel a
scheduled appointment with the Support Supervisor, the candidate is required to do so within a
minimum of three (3) hours prior to the scheduled appointment. Candidates will be assessed $150 fee
for failure to abide by this policy (see Course Catalog for the Additional Fees policy).
Observation Tools:
Support Supervisors utilize the following forms to document evidence of candidate progress. Program
leadership collects these documents at the end of each semester and reviews them to ensure that
candidates are demonstrating appropriate practices of an effective educator.
A variety of instruments (Observation Tools) will be used to gather information to guide the learning
of the candidate. It is the expectation that the candidate will follow the direction of the Support
Supervisor. Determination of progress is based on the Teaching Performance Expectations and the
candidates’ growth toward competence in those domains.
Lesson Plan
Candidates are required to provide the Support Supervisor with a well-developed lesson plan for each
scheduled classroom observation. The lesson plans should demonstrate an evolving understanding of
how to maximize access for all learners. Candidates must also provide evidence of long-term
planning.
Supervision Notes
These forms are used for recording what the supervisor observed during an observation. Supervision
notes ALWAYS include commendations and areas for change and growth.
Individual Learning Plan (ILP)
Each semester, the Support Supervisor and candidate complete an assessment of progress related to the
TPEs, followed by a reflective conference. This conference takes the place of an observation. At the
end of this conference, the candidate completes an Individual Learning Plan (ILP). This form is used
for goal setting purposes and is revisited several times during the next semester. The TPE assessment
is re-visited each semester to assess candidates’ growth and emerging mastery of the expectations.
Year End Reflection
At the conclusion of each school year all candidates complete the Year-End Reflection document.
Supervisors collect the completed form and turn it in to the Lead Support Supervisor.
Grade Report
The Support Supervisor evaluates the intern’s performance as a classroom teacher and assesses success
in translating instructional concepts into sound and effective instructional practices. The Support
Supervisors issue grades, which reflect each intern’s progress and performance as a classroom teacher.
Performance is rated as either “Pass” or “Not Pass”. At any time, if the Support Supervisor assesses
the intern to be making less than adequate progress, the intern is notified by a “Corrective Action
Contract”. In order to be recommended for a preliminary credential a candidate must meet
competencies for a minimum of four semesters. Additionally, the final two consecutive semesters of
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supervision must be passed. If a candidate receives a failing grade in the third or fourth semester of
supervision, a fifth or sixth semester of supervision will be required.
Corrective Action Contract
A Corrective Action Contract is completed when a Support Supervisor has compelling concerns
regarding a candidate. Those concerns must be tied to TPEs and documented on the Corrective Action
Contract. Corrective Action Contracts must include the following:
• A required completion date;
• The area(s) of concern tied to the appropriate TPEs
• Steps for completing the Corrective Action – what specifically does the candidate need to
do to correct the problem/what is the plan for intervention?
• Before a copy of the corrective action is given to the candidate it must be reviewed and
signed by the Support Supervisor, the Lead Support Supervisor and the Program Director.
The Support Supervisor makes an appointment with the candidate to review the Corrective Action
Contract and gives the candidate and the school administrator a copy of the form. Any time a
corrective action is put in place, the Lead Support Supervisor or designee will accompany the Support
Supervisor on an observation as a “second set of eyes”. After a Corrective Action Contract has been
put in place some candidates may be invited to observe a veteran teacher.
If there are any questions in regard to Support Supervision, please contact the Lead Support
Supervisor.
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SPED 281-286
Support Supervision Syllabus
Special Education Candidates
Lead Support Supervisor: Girlie Hale, M.Ed.
Phone: (209) 468-5906
Email: ghale@sjcoe.net
TCSJ Mission Statement:
To develop a workforce of teachers and school leaders that are comfortable with collaboration,
understand the need to prepare students for both work and higher education, and have the skills to
develop, implement and sustain innovative educational ideas.
TCSJ exemplifies the notion of learning opportunities that are rigorous, provide relevance, are
relationship-driven and incorporate reflection for professional growth.
TCSJ Core Learning Outcomes:
1. TCSJ graduates have expertise in developing relevant and rigorous curriculum. Graduates design
systems for effective leadership in the classroom, campus, and educational community to ensure the
success of all students.
2. TCSJ graduates have expertise in the implementation of relevant and rigorous curriculum. Graduates
implement systems for effective leadership in the classroom, campus, and educational community to
ensure the success of all students.
3. TCSJ graduates sustain a practice of innovation and reform.
4. TCSJ graduates understand the power of research. They critically analyze and synthesize findings to
support the development and implementation of rigorous and relevant curriculum and plans. Graduates
develop and implement research to contribute to the wider body of knowledge as well as to reflect on
and inform personal practice.
5. TCSJ graduates are collaborative, reflective practitioners who are committed to providing rigorous,
relevant, and innovative educational experiences for all students.
Course Description:
Candidates work 1:1 with a Support Supervisor and learn how to meld course content into their
teaching practice. Candidates’ growth and progress is measured in meeting the Special Education
Teaching Performance Expectations (TPEs) for Special Education candidates. Candidates receive
formative and summative feedback which guides a reflective learning process, and which is
documented on the Individual Learning Plan. Support Supervisors facilitate this course based on each
candidate’s developmental level and needs.
SPED 281
SPED 282
SPED 283
SPED 284
SPED 285
SPED 286

First year, first semester
First year, second semester
Second year, first semester
Second year, second semester
Third year, first semester (if needed)
Third year, second semester (if needed)
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SPED 289

Added Authorization: Early Childhood Special Education (ECSE)

Course Expectations:
TPE 6: Developing as a Professional Educator
Beginning teachers seek opportunities to reflect on and improve their practice through collaborative inquiry,
observation feedback, and their own performance data.

IMPACT’s Lead Support Supervisor assigns an appropriate Support Supervisor to each candidate. The
Support Supervisor visits the candidate’s classroom at least six times per semester. Every candidates’
needs are unique; therefore, this schedule may be increased to accommodate learning needs of the
candidate.
To make these visits more productive, candidates should provide the Support Supervisor with the
following information for scheduled observations:
•
•
•
•
•

Detailed Lesson Plan for each lesson that will be observed
Current Unit Plan
Information on student materials being used in the observed lesson (if not included on the
lesson plan). This will help the supervisor follow along.
Student seating chart
General Classroom Information

Periodically a supervisor will conduct an unannounced “drop in” observation.
Post Observation Conferences happen after each observation. Conferences are most effective when
they are completed as close to the observation as possible. The Support Supervisor’s role in this
conference may vary from being directive to allowing the candidate to reflect on his/her practice.
Using supervision notes and/or video as a reference point, supervisors go over what was observed
during their visit in the classroom.
The California Academic Content Standards (e.g. Common Core and Next Generation Science
Standards) and state frameworks are used in every candidate’s classroom. During supervised
fieldwork, candidates are required to address the standards and use the frameworks in their planning
and teaching.
In addition, the IMPACT Lead Support Supervisor is in regular and ongoing communication with
supervisors throughout each semester. Support Supervisors meet regularly with Site Administrators to
discuss how the intern is progressing with his/her daily teaching responsibilities.
Support Supervision Requirement
All intern candidates seeking a preliminary credential are required to complete a minimum of four
semesters of Support Supervision with a passing grade. The last two semesters of Support Supervision
must be passed consecutively. In the event a candidate has not completed all program requirements
within four semesters, he/she will be required to take no more than two additional full semesters of
Support Supervision while remaining program requirements are being met.
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Supervision Appointment:
The candidate is responsible for informing the Support Supervisor of his/her teaching schedule,
planned teaching activities and any situation that may arise preventing the Support Supervisor from
observing the candidate teaching a lesson. If a situation arises requiring the candidate to cancel a
scheduled appointment with the Support Supervisor, the candidate is required to do so within a
minimum of three (3) hours prior to the scheduled appointment. Candidates will be assessed $150 fee
for failure to abide by this policy (see Course Catalog for the Additional Fees policy).
Observation Tools:
Support Supervisors utilize the following forms to document evidence of candidate progress. Program
leadership collects these documents at the end of each semester and reviews them to ensure that
candidates are demonstrating appropriate practices of an effective educator.
A variety of instruments (Observation Tools) will be used to gather information to guide the learning
of the candidate. It is the expectation that the candidate will follow the direction of the Support
Supervisor. Determination of progress is based on the Teaching Performance Expectations and the
candidates’ growth toward competence in those domains.
Lesson Plan
Candidates are required to provide the Support Supervisor with a well-developed lesson plan for each
scheduled classroom observation. The lesson plans should demonstrate an evolving understanding of
how to maximize access for all learners. Candidates must also provide evidence of long-term
planning.
Supervision Notes
These forms are used for recording what the supervisor observed during an observation. Supervision
notes ALWAYS include commendations and areas for change and growth.
Individual Learning Plan (ILP)
Each semester, the Support Supervisor and candidate complete an assessment of progress related to the
TPEs, followed by a reflective conference. This conference takes the place of an observation. At the
end of this conference, the candidate completes an Individual Learning Plan (ILP). This form is used
for goal setting purposes and is revisited several times during the next semester. The TPE assessment
is re-visited each semester to assess candidates’ growth and emerging mastery of the expectations.
Year End Reflection
At the conclusion of each school year all candidates complete the Year-End Reflection document.
Supervisors collect the completed form and turn it in to the Lead Support Supervisor.
Grade Report
The Support Supervisor evaluates the intern’s performance as a classroom teacher and assesses success
in translating instructional concepts into sound and effective instructional practices. The Support
Supervisors issue grades, which reflect each intern’s progress and performance as a classroom teacher.
Performance is rated as either “Pass” or “Fail”. At any time, if the Support Supervisor assesses the
intern to be making less than adequate progress, the intern is notified by a “Corrective Action
Contract”. In order to be recommended for a preliminary credential a candidate must meet
competencies for a minimum of four semesters. Additionally, the final two consecutive semesters of
Teachers College of San Joaquin

Page 35 of 37

Support Supervision Handbook
Revised June 18, 2019

supervision must be passed. If a candidate receives a failing grade in the third or fourth semester of
supervision, a fifth or sixth semester of supervision will be required.
Corrective Action Contract
A Corrective Action Contract is completed when a Support Supervisor has compelling concerns
regarding a candidate. Those concerns must be tied to TPEs and documented on the Corrective Action
Contract. Corrective Action Contracts must include the following:
• A required completion date;
• The area(s) of concern tied to the appropriate TPEs
• Steps for completing the Corrective Action – what specifically does the candidate need to
do to correct the problem/what is the plan for intervention?
• Before a copy of the corrective action is given to the candidate it must be reviewed and
signed by the Support Supervisor, the Lead Support Supervisor, and the Program Director.
The Support Supervisor makes an appointment with the candidate to review the Corrective Action
Contract and gives the candidate and the school administrator a copy of the form. Any time a
corrective action is put in place, the Lead Support Supervisor or designee will accompany the Support
Supervisor on an observation as a “second set of eyes”. After a Corrective Action Contract has been
put in place some candidates may be invited to observe a veteran teacher.
If there are any questions in regard to Support Supervision, please contact the Lead Support
Supervisor.
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Supervision Documents
•
•
•
•
•
•
•
•
•
•
•
•
•

•
•
•
•

All documents can be accessed on
https://www.teacherscollegesj.edu/Resources/Faculty
or using the 2019-2020 Support Supervisor Folder
on the TCSJ Google Drive
https://drive.google.com/drive/folders/1umdtry4ulJnX4Y0TMk3t
wX6kT4Qz6POB

Submission List
Support Supervision Notes-Observation/Feedback
Support Supervision Notes- Planning
Individual Learning Plan (ILP)
Induction Transition Plan (ITP)
Grade Report
Year End Reflection
Teacher Candidate Disposition Concern Form
Corrective Action Contract
ECSE Added Authorization Checklist
ECSE Added Authorization Observation Log
IMPACT UDL Lesson Plan Template
CTE Lesson Plan Template
CA Standards for the Teaching Profession (CSTP)
Teacher Performance Expectations (TPE) – General
Education Checklist
Teacher Performance Expectations (TPE) – Special
Education Placemat
TCSJ Observation of Practice Rubric
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2857 Transworld Drive
Stockton, CA 95206
www.teacherscollegesj.edu
(209) 468-4926

Submission List
Date:
Teacher Candidate:

Cohort:

Support Supervisor:
Intern Year:

1

2

3

CTE

ECO

EC

Ed Specialist:

Mult. Subj.

Single Subj.
EC Added Authorization

Directions: Check off the documents that are attached to this form.
Observation Documents (organized by visit, last to first)
•

Support Supervision Notes – Number of visits:

•

Lesson Plans – Number of collected lesson plans:

Grade Report
Individual Learning Plan (ILP)
Induction Transition Plan (ITP) – Year 2 Interns only (4th Semester)
Year End Reflection (end of year)
TPE Checklist (end of year)
Optional
Teacher Candidate Disposition Concern Form
•

Date(s) issued:

Corrective Action Contract
•

Date issued:

Other:

Office Use Only:
Received by:

Teachers College of San Joaquin

Date:
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Support Supervision Notes
(Observation/Feedback)

Teacher Candidate:
Support Supervisor:
Date/Time:
Lesson Plan:
Yes
Essential Practice 1
Create Equitable
Community &
Culture
Implement Norms
& Routines

No

Period:
Unit Plan:
Yes

No

School:
Grade/Subject:
Type of Visit:
Scheduled
Drop-in
Contact Administrator:
Yes
No

TCSJ IMPACT Observation of Practice Rubric
Essential Practice 2
Essential Practice 3 Essential Practice 4
Develop Lessons & Units
Deliver Lessons that Elicit &
Assess Students’ Understanding
Discussions & Collaborative
Work
Provide Meaningful
Feedback to Students/Class

Plan Assessment
Set Learning
Goals
Analyze Student
Work to Assess
Knowledge/Skills

Engage
Community
Advocate for and
Meet Students’ Needs

Essential Practice 5
Reflection
Self-Evaluation
of Teaching Practice

Notes:

TPE/CSTP:

Commendation(s) tied to TPE/CSTP

TPE/CSTP:

Recommendation(s) tied to TPE/CSTP

Visit Number

Date of the next visit:

Teacher Candidate’s Signature

Support Supervisor’s Signature
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Support Supervision Notes
(Planning Notes)
Teacher Candidate:
Support Supervisor:
Date/Time:

Period:

School:
Grade/Subject:
Type of Visit: ☐ Planning ☐ Demo Lesson ☐ Co-Plan/Co-Teach

Contact Administrator: ☐ Yes ☐ No
TCSJ IMPACT Observation of Practice Rubric
Essential Practice 3

Essential Practice 1

Essential Practice 2

☐ Create Equitable
Community & Culture
☐ Implement Norms &
Routines

☐ Develop Lessons & Units
☐ Deliver Lessons that Elicit & Assess
Students’ Understanding
☐ Discussions & Collaborative Work

Essential Practice 4

Essential Practice 5

☐ Plan Assessment

☐ Engage Community

☐ Reflection

☐ Set Learning Goals

☐ Advocate for and Meet
Students’ Needs

☐ Self-Evaluation of
Teaching Practice

☐ Analyze Student Work to Assess
Knowledge/Skills

☐ Provide Meaningful Feedback to
Students/Class

Notes:

TPE/CSTP

Commendation(s) tied to TPE/CSTP

TPE/CSTP

Recommendation(s) tied to TPE/CSTP

Visit Number

Date of the next visit:

Teacher Candidate’s Signature

Support Supervisor’s Signature
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IMPACT Intern Program
Individual Learning Plan
Date:
Teacher Candidate:

Cohort:

Support Supervisor:
Intern Year:

1

2

3

CTE

ECO

EC

Ed Specialist:

Mult. Subj.

Single Subj.
EC Added Authorization

Reflection
With your Support Supervisor, reflect on your teaching using the standards, and record below your
strengths and areas for professional growth.
Areas of Strength: Use CSTP for CTE and Clearing Candidates. Use TPE for all others.
Standard #
Standard Heading
Description of Strength related to Candidate Performance

Areas for Professional Growth: Use CSTP for CTE and Clearing Candidates. Use TPE for all others.
Standard #
Standard Heading
Description of Growth related to Candidate Performance

Professional Goal
Select an area for professional growth and develop a goal you would like to accomplish
by the end of the semester.
TPE/CSTP:

Plan
What do you need to do to meet your goal?

What evidence will document your growth?

Outcomes
As you achieve your goal, what outcomes do you anticipate for your students/class?
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TCSJ
Induction Transition Plan
Education Specialist – Multiple Subject – Single Subject
Teacher Candidate:
District:
Date:

Cohort:
Site:
Support Supervisor:

1. With the assistance of your Support Supervisor, reflect upon your teaching practice taking into account
your teacher preparation experience - coursework, field experience, Teacher Performance Assessment
(TPA), and your current teaching placement and group of students.
2. Based upon this reflection, identify your areas of strength and your areas for growth. Note that
information in the spaces below.
3. Align each area of strength and area for growth to the appropriate Teaching Performance Expectation
(TPE) by writing down all corresponding TPE domains and elements (i.e. TPE 1: Engaging and
Supporting All Students in Learning – 1.4).
4. In addition to identifying your areas of strength and areas for growth, complete the Year End Reflection
Questions.
Areas of Strength

TPE & TPE Element

Areas for Growth

TPE & TPE Element

Teachers College of San Joaquin
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Year End Reflection Questions
List the three most important things you learned about teaching this year. Explain how this knowledge will
help you plan and prepare for next year as you move into Induction.
Key Learning

Teachers College of San Joaquin

How will this knowledge help
you plan and prepare for next
year as you move into
induction?
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Teaching Performance
Expectation tied to this Key
Learning
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Support Supervision Grade Report
Teacher Candidate Name:

Cohort:

Pass

Incomplete

Date:

Withdrawal

Not Passing*

*If Not Passing is checked, Candidate will be placed on Academic Probation.
Support Supervisor’s Comments

Course Codes

Please comment legibly on your candidate’s professional growth as tied to the Standards. In case of a grade of Not Passing, describe the specific
reasons for the grade and briefly outline the expectation for improvement.

Mult. Subj.

201a

Areas of Strength:

201b
201c

SPED/CTE

Standard #

Use CSTP for CTE and Clearing Candidates. Use TPE for all others.

Standard Heading

Description of Strength related to Candidate Performance

201d
201e

281

201f

282
283

Single Subj.

284

211a

285

211b

286

211c

289

Areas for Growth:

Standard #

Use CSTP for CTE and Clearing Candidates. Use TPE for all others.

Standard Heading

Description of Area(s) of Growth related to Candidate Performance

211d
211e
211f

Support Supervisor Signature:

Date:

Support Supervisor First/Last Name (please print):

Phone:

Lead Support Supervisor Signature:

Date:
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Year End Reflection
Teacher Candidate:

Date:

List the three most important things you learned about teaching this year. Explain how this
knowledge will help you plan and prepare for next year.
Key Learning:

How will this knowledge help you plan and
prepare for next year?

TPE/CSTP tied to
this Key Learning:

1.

2.

3.
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TCSJ Teacher Candidate Disposition
Concern Form
Dispositions represent the attitudes and behaviors expected of professional educators. Dispositions are inferred
based on observable actions and behaviors.

Date:

Candidate Name:

Course/Setting:

Instructor/Staff Member:

TCSJ Professional
Dispositions

Observable actions & behaviors that demonstrate concern:
(please mark all that apply)

Values Diversity

_____ Is not eager to seek out and listen to different opinions and ideas
_____ Does not understand that EVERYONE brings something valuable
to the table

Demonstrates
Equity

_____ Actions and/or words provide evidence that he/she does not
believe ALL students can learn

Open to Learning

_____ Not flexible when learning and implementing new ideas
_____ Does not understand that as a new teacher, there is much to learn
_____ Does not reflect, self-assess and/or seek out new learning
opportunities
_____ Does not demonstrate openness to critical assessments of
progress
_____ Not willing to reflect on, learn from, and share mistakes
_____ Does not demonstrate a willingness to follow TCSJ Norms

Respects the
Profession

_____ Does not demonstrate reliability and/or does not take initiative
_____ Does not maintain appropriate professional appearance
_____ Does not communicate effectively or in a professional manner
_____ Does not meets deadlines
_____ Does not attend class on time
_____ Does not make arrangements and notify the instructor prior to
necessary excused absences
_____ Does not treat all personnel with dignity and respect
_____ Does not collaborate well with others

Demonstrates
Academic Integrity
Demonstrates
Competence

_____ Does not complete papers, exams, quizzes, and other coursework
without unauthorized assistance
_____ Failure to demonstrate understanding of coursework and/or
directions (even after multiple explanations)
_____ Behaviors are inappropriate for the setting (i.e., socially,
professionally)

Adapted from the National Council for Accreditation of Teacher Education (NCATE) standards and the Interstate New Teacher
Assessment and Support Consortium (InTASC) Model Core Teaching Standards
2.25.19

Description of concern(s):

For Internal Use Only:
SOS updated ⬚ ________ __________
initials

Academic Hold Placed ⬚ ________ __________

date

initials

1:1 Meeting ⬚ ________ __________
initials

Review Committee Referral ⬚ ________ _______

date

initials

Consultation Notes in File ⬚ ________ __________
initials

date

date

date

Dismissal Initiated ⬚ ________ __________
initials

date

Lock Access to I.E. letter⬚ ________ __________
initials

date

Adapted from the National Council for Accreditation of Teacher Education (NCATE) standards and the Interstate New Teacher
Assessment and Support Consortium (InTASC) Model Core Teaching Standards
2.25.19
2

2857 Transworld Drive
Stockton, CA 95206
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(209) 468-4926

CORRECTIVE ACTION CONTRACT
The Corrective Action Contract is designed to clearly identify performance issues that may prevent a Candidate from successfully completing a
credential program. This is accompanied by an Action Plan timeline that provides guidelines for the Candidate to address the identified issue(s). The
signatures verify that the Candidate and others monitoring the contract agree to the performance standards specified in the timeline provided.

Cohort:

Date Issued:

Teacher
Candidate:
Support
Supervisor:
Required
Completion Date:

Area(s) of Concern: Use CSTP for CTE and Clearing Candidates. Use TPE for all others.
Standard #
Standard
Description of Concern(s) related to Candidate Performance
Heading

Required Corrective Action Plan: Use CSTP for CTE and Clearing Candidates. Use TPE for all others.
Timeline
Performance Benchmark
By…(date)
The candidate will…

Standard
Addressed

Failure to follow through with the required correction(s) may result in dismissal from the Intern Program.

Required Signatures:
I acknowledge receipt of this Corrective Action Contract. I agree to meet the timeline and performance benchmarks described above:
Teacher Candidate:

Date:

I am in agreement with the Corrective Action Contract.
Support Supervisor:

Date:

TCSJ Lead Supervisor:

Date:

TCSJ Program Director:

Date:

Teachers College of San Joaquin
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ECSE Added Authorization Field Experience Checklist
Candidate Name:

Cohort:

Support Supervisor (SS) will check off when the Candidate has demonstrated the implementation or understanding of the following:
COMPETENCY

ECSE 1.1

ECSE 1.2
ECSE 2.1

ECSE 2.2

ECSE 2.3
ECSE 2.4
ECSE 2.5

ECSE 3.1

ECSE 3.2
ECSE 3.3

ECSE 3.4

ECSE 4.1

ECSE 4.2

DATE OF
COMPLETION

DESCRIPTION

SS INITIALS

Demonstrates understanding and/or identifies learning characteristics and evidence-based
practices associated with young children with developmental delays, specific learning
disabilities, mild/moderate intellectual disabilities, traumatic brain injury, other health
impairment, autism spectrum disorders, moderate/severe intellectual disability, emotional
disturbance, and low incidence and multiple disabilities.
Demonstrates skill and/or identifies skills required to ensure that the intervention and/or
instructional environments are appropriate to the child’s chronological age, developmental
differences, and disability-specific needs.
Demonstrates knowledge of and/or identifies family systems (within the context of ethnicity,
culture, life experiences, and language diversity) and the central role of families in
facilitating healthy growth and development.
Demonstrates skill and/or identifies skill required to engage families as collaborative
partners, and applies relationship-based, culturally and linguistically appropriate, familycentered practices in all components of early intervention and education for infants and
young children with disabilities.
Demonstrates understanding of and/or identifies the impact of the child’s disability on the
family and is trained in skills to sensitively elicit family concerns, priorities, and resources in
relation to their child.
Demonstrates and/or identifies required skills to assist families in learning about their legal
rights, advocating effectively for their child, developing support systems, and accessing
desired services, programs, and activities in their school and community.
Demonstrates and/or identifies required skills to assist families in learning about their legal
rights, advocating effectively for their child, developing support systems, and accessing
desired services, programs, and activities in their school and community.
Demonstrates and/or identifies skill in assessment that leads to appropriate interventions and
reflects an understanding of the range of authentic, appropriate formal and informal
assessment approaches and strategies, (e.g., naturalistic play-based assessment, family
interviews), the impact of cultural and linguistic differences, the influence of specific
disabilities on development and learning and the role of the interdisciplinary team.
Demonstrates and/or identifies skill required designing and implementing intervention and
instructional strategies that address specific learning needs, are developmentally, culturally,
and individually appropriate and reflect family concerns and priorities.
Demonstrates and/or identifies skill required to implement evidence-based practices
embedded in activities to support language, cognition, social-emotional development, and
emergent literacy for all children including English language learners.
Demonstrates and/or identifies skill required to utilize a broad repertoire of developmentally
appropriate strategies (e.g., hands-on, experiential, child-centered, play-based activities
within daily routines), adaptations, assistive technologies, and other supports that minimize
the effects of the child’s disability and maximize the child’s learning potential and family
outcomes.
Each candidate has documented observations in a variety of settings from birth to
prekindergarten. Additionally, each candidate has in-depth field experiences in early
childhood settings with families and children from culturally and linguistically diverse
backgrounds and young children who have a range of abilities and needs including in-home
service delivery with families of infants and toddlers with IFSPs and inclusive,
developmentally appropriate center based preschool/prekindergarten settings that include
children with IEPs.
Demonstrates skill in working with young children individually and in small and whole
group settings. Each candidate participates in reflective supervision with a supervisor who is
trained to guide the professional development of an early childhood special educator.

Support Supervisor Signature
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ECSE Added Authorization Observation Log
Candidate Name:

Date

Total time:

Support Supervisor:

Time

Setting

Age of
Child

People Present

Activity

15 hours

1. A minimum of two observations must be completed in a birth to three-year-old setting. One supervision visit
must be completed with your Support Supervisor in a birth to three-year-old setting.
2. A minimum of two observations must be completed in a three-year-old to five-year-old setting. One supervision
visit must be completed with your Support Supervisor in a three to five-year-old setting.
3. A combined minimum total of 15 hours of observation and supervision are required to satisfy supervision
requirements.
I certify the data presented on this form is true and accurate:
Candidate Signature:

Date:

Support Supervisor Signature:

Date:
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IMPACT LESSON PLAN FOR ENGAGING ALL LEARNERS
Candidate Name

Content Area(s)

Grade Level

Estimated Time for
Lesson

Date

Learning Goal(s): What should students know and be able to do at the end of the lesson?

Standards: Which state-adopted standards will you be addressing? Include ELD standards as well as content standards.

Assessment(s): How will you measure student progress toward the learning goal? What types of assessment will you utilize?
Self-Assessment: How will you support individual goal-setting, reflection and progress monitoring?
Informal Assessment: What essential questions will you ask throughout the lesson? How will you determine the extent to which students are meeting/have
met the learning goals?
Formal Assessment: What will students do to demonstrate achievement of the learning goal?

Materials: What materials or supplies need to be prepared or on hand?

Teachers College of San Joaquin
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IMPACT Lesson Plan Template, Fall 2019
Revised August 5, 2019

Considerations for Learner Variability: What assets and needs do students bring to this lesson? What developmental considerations need to be
considered? What are potential barriers that need to be overcome with this lesson?

Academic Language Development: What vocabulary words or linguistic structures are necessary to be successful with this lesson? Make sure your
plan addresses how you will support students in meeting the language demands of the lesson.

Estimated
Time

Teacher Actions and Pre-Planned Questions

Student Actions/Learning Activities

Don’t forget to include options to optimize access & success, support for academic language
development, challenging activities that support higher order thinking.
Beginning of the
Lesson
(Engage)
How do you activate the
brain for learning & get
students interested?
Engagement
Strategies to Motivate &
Encourage Persistence
& Self-Regulation
Goal= purposeful,
motivated learners
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IMPACT Lesson Plan Template, Fall 2019
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During the Lesson
(Explore, Explain,
Elaborate)
How does the lesson
develop? What are the
planned learning
activities?
Engagement
Strategies to Motivate &
Encourage Persistence
& Self-Regulation
Goal= purposeful,
motivated learners
Representation
The scaffolds/strategies
used when teaching
new knowledge/skills.
Goal=Resourceful,
knowledgeable learners
Action & Expression
Choices to Support
Assessment of Progress
toward Learning Goal
Goal=Strategic, goaloriented learners
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Closing the
Lesson
(Evaluate)
How do students
demonstrate their
learning? How do you
bring closure to your
lesson?
Action & Expression
Choices to Support
Assessment of Learning
Goal=Strategic, goaloriented learners

Reflection
(after the lesson)
What worked well in
supporting student
learning? Why?
What do I need to do to
become more effective
in supporting ALL
students?
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CTE Lesson Plan
Name:

Date:

Pathway:

Learning Objective:

What do you want students to know and understand? What CTE (Pathway and Foundation) Standards will be addressed?

Anticipatory Set:

How will you get students interested in the lesson? How does the lesson relate to the pathway? How will you access students’ prior knowledge?

Instruction:

How will you help students build understanding? How will you meet the needs of the diverse learners in your classroom?
How will critical thinking and problem-solving skills be embedded in the lesson?
How will you make use of appropriate technology and safe use of equipment?

Running Clock

Teachers College of San Joaquin

Teacher Action

Student Action

Page 1 of 2

Materials Needed

Lesson Plan - CTE
Revised 6/18/19

Closure:

How will you wrap up the lesson and make connections to prior and future lessons?

Employability Skills:

How will the employability skills (SCANS Skills, appropriate Foundation Standards) be integrated into the lesson?

Assessment:

What type of assessment will be the best measure of student understanding? How will you know students have achieved the learning
objective?
What evidence will you look for and/or collect?

Additional Notes:

Teachers College of San Joaquin
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Lesson Plan - CTE
Revised 6/18/19

Name:

Semester:
CALIFORNIA STANDARDS FOR THE TEACHING PROFESSION

STANDARD ONE

STANDARD TWO

ENGAGING & SUPPORTING ALL STUDENTS IN
LEARNING

CREATING & MAINTAING EFFECTIVE
ENVIRONMENT FOR STUDENT LEARNING

1.1 Using knowledge of students to engage them in learning

2.1 Promoting social development and responsibility within a
caring community where each student is treated fairly and
respectfully

1.2 Connecting learning to students’ prior knowledge,
backgrounds, life experiences and interests

2.2 Creating physical or virtual learning environments that
promote student learning, reflect diversity, and encourage
constructive and productive interactions among students

1.3 Connecting subject matter to meaningful, real-life
contexts

1.4 Using a variety of instructional strategies, resources, and

2.3 Establishing and maintaining learning environments that
are physically, intellectually, and emotionally safe

technologies to meet students’ diverse learning needs

1.5 Promoting critical thinking through inquiry, problem

2.4 Creating a rigorous learning environment with high
expectations and appropriate support for all students

solving, and reflection

1.6 Monitoring student learning and adjusting instruction

2.5 Developing, communicating, and maintaining high
standards for individual and group behavior

while teaching

2.6 Employing classroom routines, procedures, norms and
support for positive behavior to ensure a climate in which
all students can learn

STANDARD THREE
UNDERSTANDING AND ORGANIZING SUBJECT
MATTER FOR STUDENT LEARNING

2.7 Using instructional time to optimize learning

3.1 Demonstrating knowledge of subject matter, academic
content standards, and curriculum frameworks

STANDARD FOUR
PLANNING INSTRUCTION & DESIGNING LEARNING
EXPERIENCES FOR ALL STUDENTS

3.2 Applying knowledge of student development and
proficiencies to ensure student understanding of subject
matter

4.1 Using knowledge of students’ academic readiness,
language proficiency, cultural background, and individual
development to plan instruction

3.3 Organizing curriculum to facilitate student understanding
of the subject matter
3.4 Utilizing instructional strategies that are appropriate to the
subject matter

4.2 Establishing and articulating goals for student learning
4.3 Developing and sequencing long-term and short-term
instructional plans to support student learning

3.5 Using and adapting resources, technologies, and
standards-aligned adopted instructional materials, to make
subject matter accessible to all students

4.4 Planning instruction that incorporates appropriate
strategies to meet the learning needs of all students

3.6 Addressing the needs of English learners and students
with special needs to provide equitable access to the
content

4.5 Adapting instructional plans and curricular materials to
meet the assessed learning needs of all students
STANDARD SIX

STANDARD FIVE

DEVELOPING AS A PROFESSIONAL EDUCATOR

ASSESSING STUDENTS FOR LEARNING

6.1 Reflecting on teaching practice in support of student
learning

5.1 Applying knowledge of the purposes, characteristics, and
uses of different types of assessments

6.2 Establishing professional goals and engaging in
continuous and purposeful professional growth and
development

5.2 Collecting and analyzing assessment data from a variety
of sources to inform instruction
5.3 Reviewing data, both individually and with colleagues, to
monitor student learning

6.3 Collaborating with colleagues and the broader
professional community to support teacher and student
learning

5.4 Using assessment data to establish learning goals and to
plan, differentiate, and modify instruction

6.4 Working with families to support student learning

5.5 Involving all students in self-assessment, goal setting, and
monitoring progress

6.5 Engaging local communities in support of the
instructional program

5.6 Using available technologies to assist in assessment,
analysis, and communication of student learning

6.6 Managing professional responsibilities to maintain
motivation and commitment to all students

5.7 Using assessment information to share timely and
comprehensible feedback with students and their families

Teachers College of San Joaquin

6.7 Demonstrating professional responsibility, integrity, and
ethical conduct
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California Teaching Performance Expectations for General Education
Teacher Candidate:
Support Supervisor:

Cohort:
Date Submitted:

CALIFORNIA TEACHING PERFORMANCE EXPECTATIONS (TPEs)

Year 1

Year 2

TPE 1: Engaging and Supporting All Students in Learning
Date &
Initials

Support Supervisor: Date and initial when candidate has met understanding and application of the TPE elements.
1.1 Apply knowledge of students, including their prior experiences, interests, and social-emotional
learning needs, as well as their funds of knowledge and cultural, language, and socioeconomic
backgrounds, to engage them in learning.
1.2 Maintain ongoing communication with students and families, including the use of technology to
communicate with and support students and families, and to communicate achievement expectations
and student progress.
1.3 Connect subject matter to real-life contexts and provide active learning experiences to engage
students’ interest, support student motivation, and allow students to extend their learning.
1.4 Use a variety of developmentally and ability-appropriate instructional strategies, resources, and
assistive technology, including principles of Universal Design of Learning (UDL) and Multi-Tiered
System of Supports (MTSS) to support access to the curriculum for a wide range of learners within the
general education classroom and environment.
1.5 Promote students’ critical and creative thinking and analysis through activities that provide
opportunities for inquiry, problem solving, responding to and framing meaningful questions, and
reflection.
1.6 Provide a supportive learning environment for students' first and/or second language acquisition by
using research-based instructional approaches, including focused English Language Development,
Specially Designed Academic Instruction in English (SDAIE), scaffolding across content areas, and
structured English immersion, and demonstrate an understanding of the difference among students
whose only instructional need is to acquire Standard English proficiency, students who may have an
identified disability affecting their ability to acquire Standard English proficiency, and students who
may have both a need to acquire Standard English proficiency and an identified disability.
1.7 Provide students with opportunities to access the curriculum by incorporating the visual and
performing arts as appropriate to the content and context of learning.
1.8 Monitor student learning and adjust instruction while teaching so that students continue to be
actively engaged in learning.

CALIFORNIA TEACHING PERFORMANCE EXPECTATIONS (TPEs)

X

X

X

X

X
X

X

X

Year 1

Year 2

TPE 2: Creating and Maintaining Effective Environments for Student Learning
Date &
Initials

Support Supervisor: Date and initial when candidate has met understanding and application of the TPE elements.
2.1 Promote students’ social-emotional growth, development, and individual responsibility using
positive interventions and supports, restorative justice, and conflict resolution practices to foster a
caring community where each student is treated fairly and respectfully by adults and peers.
2.2 Create learning environments (i.e., traditional, blended, and online) that promote productive student
learning, encourage positive interactions among students, and reflect diversity and multiple
perspectives, and are culturally responsive.
2.3 Establish, maintain, and monitor inclusive learning environments that are physically, mentally,
intellectually, and emotionally healthy and safe to enable all students to learn, and recognize and
appropriately address instances of intolerance and harassment among students, such as bullying, racism,
and sexism.
2.4 Know how to access resources to support students, including those who have experienced trauma,
homelessness, foster care, incarceration, and/or are medically fragile.
2.5 Maintain high expectations for learning with appropriate support for the full range of students in the
classroom.
2.6 Establish and maintain clear expectations for positive classroom behavior and for student-to-student
and student-to-teacher interactions by communicating classroom routines, procedures, and norms to
students and families.
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CALIFORNIA TEACHING PERFORMANCE EXPECTATIONS (TPEs)

Year 1

Year 2

TPE 3: Understanding and Organizing Subject Matter for Student Learning
Date &
Initials

Support Supervisor: Date and initial when candidate has met understanding and application of the TPE elements.
3.1 Demonstrate knowledge of subject matter, including the adopted California State Standards and
curriculum frameworks.
3.2. Use knowledge about students and learning goals to organize the curriculum to facilitate student
understanding of subject matter and make accommodations and/or modifications as needed to promote
student access to the curriculum.
3.3 Plan, design, implement, and monitor instruction consistent with current subject-specific pedagogy
in the content areas(s) of instruction, and design and implement disciplinary and cross-disciplinary
learning sequences, including integrating the visual and performing arts as applicable to the discipline.
3.4 Individually and through consultation and collaboration with other educators and members of the
larger school community, plan for effective subject matter instruction and use multiple means of
representing, expressing, and engaging students to demonstrate their knowledge.
3.5 Adapt subject matter curriculum, organization, and planning to support the acquisition and use of
academic language within learning activities to promote the subject matter knowledge of all students,
including the full range of English learner, Standard English learners, students with disabilities, and
students with other learning needs in the least restrictive environment.
3.6 Use and adapt resources, standards-aligned instructional materials, and a range of technology,
including assistive technology, to facilitate students’ equitable access to the curriculum.

X
X

X
X

X

X

X

X
X

3.7 Model and develop digital literacy by using technology to engage students and support their
learning, and promote digital citizenship, including respecting copyright law, understanding fair use of
guidelines and the use of Creative Commons license, and maintaining Internet security.
3.8 Demonstrate knowledge of effective teaching strategies aligned with the internationally recognized
educational technology standards.
CALIFORNIA TEACHING PERFORMANCE EXPECTATIONS (TPEs)

X
Year 1

Year 2

TPE 4: Creating and Maintaining Effective Environments for Student Learning
Date &
Initials

Support Supervisor: Date and initial when candidate has met understanding and application of the TPE elements.
4.1 Locate and apply information about students’ current academic status, content- and standardsrelated learning needs and goals, assessment data, language proficiency status, and cultural background
for both short-term and long-term instructional planning purposes.
4.2 Understand and apply knowledge of the range and characteristics of typical and atypical child
development from birth through adolescence to help inform instructional planning and learning
experiences for all students.
4.3 Design and implement instruction and assessment that reflects the interconnectedness of academic
content areas and related student skills development in literacy, mathematics, science, and other
disciplines across the curriculum, as applicable to the subject area of instruction.
4.4 Plan, design, implement and monitor instruction, making effective use of instructional time to
maximize learning opportunities and provide access to the curriculum for all students by removing
barriers and providing access through instructional strategies that include:
a. appropriate use of instructional technology, including assistive technology;
b. applying principles of UDL and MTSS;
c. use of developmentally, linguistically, and culturally appropriate learning activities, instructional
materials, and resources for all students, including the full range of English learners;
d. appropriate modifications for students with disabilities in the general education classroom;
e. opportunities for students to support each other in learning
f. use of community resources and services as applicable
4.5 Promote student success by providing opportunities for students to understand and advocate for
strategies that meet their individual learning needs and assist students with specific learning needs to
successfully participate in transition plans (e.g., IEP, IFSP, ITP, and 504 plans.)
4.6 Access resources for planning and instruction, including the expertise of community and school
colleagues through in-person or virtual collaboration, co-teaching, coaching, and/or networking.
4.7 Plan instruction that promotes a range of communication strategies and activity modes between
teacher and student and among students that encourage student participation in learning.
4.8 Use digital tools and learning technologies across learning environments as appropriate to create
new content and provide personalized and integrated technology-rich lessons to engage students in
learning, promote digital literacy, and offer students multiple means to demonstrate their learning.

2

X
X
X

X

X

X
X

X
X

2857 Transworld Drive
Stockton, CA 95206
www.teacherscollegesj.edu
(209) 468-4926

California Teaching Performance Expectations for General Education
CALIFORNIA TEACHING PERFORMANCE EXPECTATIONS (TPEs)

Year 1

Year 2

TPE 5: Assessing Student Learning
Date &
Initials

Support Supervisor: Date and initial when candidate has met understanding and application of the TPE elements.
5.1 Apply knowledge of the purposes, characteristics, and appropriate uses of different types of
assessments (e.g., diagnostic, informal, formal, progress-monitoring, formative, summative, and
performance) to design and administer classroom assessments, including use of scoring rubrics.
5.2 Collect and analyze assessment data from multiple measures and sources to plan and modify
instruction and document students' learning over time.
5.3 Involve all students in self-assessment and reflection on their learning goals and progress and
provide students with opportunities to revise or reframe their work based on assessment feedback.
5.4 Use technology as appropriate to support assessment administration, conduct data analysis, and
communicate learning outcomes to students and families.
5.5 Use assessment information in a timely manner to assist students and families in understanding
student progress in meeting learning goals.
5.6 Work with specialists to interpret assessment results from formative and summative assessments to
distinguish between students whose first language is English, English learners, Standard English
learners, and students with language or other disabilities.
5.7 Interpret English learners' assessment data to identify their level of academic proficiency in English
as well as in their primary language, as applicable, and use this information in planning instruction.
5.8 Use assessment data, including information from students' IEP, IFSP, ITP, and 504 plans, to
establish learning goals and to plan, differentiate, make accommodations and/or modify instruction.

CALIFORNIA TEACHING PERFORMANCE EXPECTATIONS (TPEs)

X

X
X
X
X

X

X

Year 1

Year 2

TPE 6: Developing as a Professional Educator
Date &
Initials

Support Supervisor: Date and initial when candidate has met understanding and application of the TPE elements.
6.1 Reflect on their own teaching practice and level of subject matter and pedagogical knowledge to
plan and implement instruction that can improve student learning.
6.2 Recognize their own values and implicit and explicit biases, the ways in which these values and
implicit and explicit biases may positively and negatively affect teaching and learning, and work to
mitigate any negative impact on the teaching and learning of students. They exhibit positive
dispositions of caring, support, acceptance, and fairness toward all students and families, as well as
toward their colleagues.
6.3 Establish professional learning goals and make progress to improve their practice by routinely
engaging in communication and inquiry with colleagues.
6.4 Demonstrate how and when to involve other adults and to communicate effectively with peers and
colleagues, families, and members of the larger school community to support teacher and student
learning.
6.5 Demonstrate professional responsibility for all aspects of student learning and classroom
management, including responsibility for the learning outcomes of all students, along with appropriate
concerns and policies regarding the privacy, health, and safety of students and families. Beginning
teachers conduct themselves with integrity and model ethical conduct for themselves and others.
6.6 Understand and enact professional roles and responsibilities as mandated reporters and comply with
all laws concerning professional responsibilities, professional conduct, and moral fitness, including the
responsible use of social media and other digital platforms and tools.
6.7 Critically analyze how the context, structure, and history of public education in California affects
and influences state, district, and school governance as well as state and local education finance.

The teacher candidate has met the fieldwork supervision requirements.
*Corrective Action(s) filed on

Yes

X

X

X

X

No*

Support Supervisor Signature:
Teachers College of San Joaquin
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California Teaching Performance Expectations for Special Education
Teacher Candidate:
Cohort:
Support Supervisor:
A.

Date Submitted:

Making Subject Matter Comprehensible to Students

C.

TPE 1 Specific Pedagogical Skills for Subject Matter Instruction
TPE 1A Subject-Specific Pedagogical Skills for Teachers of
Elementary Students
a. Teaches the Common Core State Standards and the Preschool
Learning Foundations
b. Delivers a comprehensive differentiated program of systematic
and explicit instruction utilizing appropriate accommodations
and modifications in all subject areas
c. Determines the skill level of students through the use of
meaningful measures
d. Provides students the opportunity to use and evaluate
technology in the classroom
TPE 1B Subject-specific Pedagogical Skills for Teachers of
Secondary Students
a. Teaches the Common Core State Standards
b. Delivers a comprehensive differentiated program of systematic
and explicit instruction utilizing appropriate accommodations
and modifications in subject areas(s) being taught
c. Incorporates transition goals into instruction
d. Provides a secure environment for taking intellectual risks
e. Teaches students to independently read, comprehend, and
evaluate instructional materials
f. Provides students the opportunity to work cooperatively
g. Provides students the opportunity to use and evaluate the
strengths and weaknesses of technology as a learning tool
B. Assessing Student Learning
TPE 2 Monitoring Student Learning During Instruction
a. Uses data collection systems and multiple measures for
progress monitoring based on the IEP
b. Uses ongoing and differentiated assessment options
purposefully
TPE 3 Interpretation and Use of Assessments
a. Used and understands a variety of informal and formal
assessments
b. Uses and understands formative and summative assessments at
varying levels of cognitive demand
c. Candidates are able to write standards based on IEP/IFSP/ITP
goals, plans instruction, and determines progress toward
IEP/IFSP/ITP goals
d. Administers & interprets state-adopted assessments
C. Engaging and Supporting Students in Learning
TPE 4 Making Content Accessible
a. Develops and implements IEP/IFSP/ITP goals that ensure
access to the Common Core State Standards and CA Preschool
Learning Foundations, leading to effective inclusion in the
general education core curriculum
b. Incorporates specific strategies, including assistive technology,
teaching/instruction activities, procedures and experiences that
address Common Core State Standards and Next Generation
Science Standards
Teachers College of San Joaquin

Engaging and Supporting Students in Learning (con’t)

TPE 5 Student Engagement
a. Communicates instructional objectives to students
b. Ensures the active and equitable participation of all students by
using differentiated methods, including the principles of Universal
Design for Learning
c. Uses developmentally and age appropriate materials
d. Allows students to practice and apply what they have learned to
real-world applications
TPE 6 Developmentally Appropriate Teaching Practices
Pre-K through Grades K-3
a. Creates a structured day with opportunities for movement
b. Creates learning opportunities that suit the attention span of young
learners
c. Creates instructional strategies connected with the children’s
immediate world
d. Develops plans for students who require support in school related
attention and self-regulation skills
Grades 4-8
e. Builds on student strengths and understandings while providing
intensive support for those who need further development of basic
skills
f. Extends concrete thinking and fosters abstract reasoning and
problem-solving skills
g. Assists students in developing and practicing strategies for
managing time and completing assignments
h. Develops skills for working in groups
i.
Understands that appropriate and inappropriate student behavior is
an indicator of their learning and/or need for additional support
and responds appropriately
Grades High School and Adult Transition
a. Establishes intellectually challenging academic expectations
b. Provides opportunities for students to develop advanced thinking
and problem-solving skills, self-determination, and self-advocacy
skills
c. Helps students understand the connections between the curriculum
and life beyond high school
d. Develops with students and their families Individual Transition
Plans that include goals for independent living, post-secondary
education, and careers
e. Supports students in assuming increasing responsibility for
learning and in developing sufficient skills related to career,
independent living, and community participation
TPE 7 Teaching English Learners
a. Provides and implements comprehensive instruction for English
Learners including students that are non-verbal
b. Assesses students who are English Learners with disabilities and
distinguishes between language acquisition and disability
c. Knows and applies theories, principles, and instructional
practices for English Language Development
d. Draws upon information about students’ backgrounds, prior
learning, and proficiency in English to provide differentiated
instruction
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CA Teaching Performance Expectations-SPED
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TPE 7 Teaching English Learners (con’t)
e. Selects instructional materials and strategies to develop
students’ abilities to comprehend and produce English
f. Allows students to express meaning in a variety of ways
g. Develops linguistically appropriate IEP/IFSP/ITP goals
D.

E.

Planning Instruction and Designing Learning Experiences for
Student Learning

TPE 8 Learning About Students
a. Has an understanding of typical and atypical child and
adolescent development
b. Assesses prior mastery
c. Learns about the abilities, ideas, interests, and aspirations of the
students
d. Is knowledgeable about socio-economic, culture, and language
backgrounds of the students, and how these factors influence
interactions and learning
e. Conducts assessments and participates in the development of
IEP/IFSP/ITP team decisions and encourages parents to
collaborate in the development of student goals
TPE 9 Instructional Planning
a. Plan comprehensive instruction related to the Common Core
State Standards and Next Generation Science Standards
b. Uses evidence-based methods to help students obtain goals on
their IEP/IFSP/ITP as well as their grade level or alternative
curriculum
c. Understands the purpose, strengths, and limitations of a variety
of instructional strategies
d. Reflects on and improves his/her planning based on his/her
instructional experiences and analyses of student work and data
e. Develops differentiated instructional plans connecting the
content with learning needs
f. Adapts strategies, groupings, materials, and technology to
meeting student learning goals in inclusive as well as
specialized settings in planning lessons
E. Creating and Maintaining Effective Environments for
Student Learning
TPE 10 Instructional Time
a. Plans to ensure effective use of instructional time based on
student needs, and when co-planning for instruction in inclusive
settings
b. Allocates and creates instructional time to maximize student
learning in relation to Common Core State Standards, CA
Preschool Learning Foundations, Next Generation Science
Standards, and IEP/IFSP/ITP goals
c. Establishes procedures for routine tasks and manage transitions

Creating and Maintaining Effective Environments for
Student Learning (con’t)

TPE 11 Social Environment
a. Creates a positive climate for learning in all educational settings
b. Establishes a physically, socially, and emotionally safe
classroom environment, maintaining clear expectations for
academic and social behavior
c. Promotes student effort, engagement, emphasizes collaborative
activities and joint problem-solving
d. Develops positive behavior intervention plans
e. Identifies if a student’s behavior is a manifestation of his/her
disability and knows what intervention/support is needed
f. Candidate understands the variety of interventions and services
available to students with behavior, social, emotional, trauma
and mental health needs and knows how to engage in services
g. Candidate knows how to write and implement a classroom
management plan that is fair and transparent to students, and is
aligned to IEP/IFSP/ITP goals
h. Establishes rapport with students with students and families
i.
Responds appropriately to sensitive issues
j.
Helps students work responsibly with others and independently
F. Developing as a Professional Educator
TPE 12 Professional, Legal, and Ethical Obligations
a. Takes responsibility for student academic learning outcomes
b. Manages professional time
c. Knows, understands, and adheres to professional, legal, and
ethical obligations
d. Implements school and district policies, and state and federal
law
e. Demonstrates awareness of the legal and ethical obligations
related to confidentiality, implementing student assessments,
and the development of IEP/IFSP/ITP plans
TPE 13 Professional Growth
a. Evaluates his/her own teaching practices and subject matter
knowledge
b. Improves his/her teaching practices
c. Uses reflection and feedback to formulate and prioritize goals
d. Remains current with legislative and regulatory changes that
affect education, specifically special education

The teacher candidate has met the fieldwork supervision requirements.

Yes

No*

*Corrective Action(s) filed on
Support Supervisor Signature:

Teachers College of San Joaquin
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TCSJ IMPACT Observation Rubric
Essentials for Teaching: Observation of Practice

1: Create Equitable Community and Culture in the Classroom and Implement Effective Norms and Routines
Beginning
The teacher begins to build a
community and culture of trusting
relationships with students.
❏ The teacher begins to learn
about his/her students’
intellectual and personal
experiences.
❏ Teacher begins to engage
students in conversations that
demonstrate interest.
❏ Teacher begins to establish a
safe environment while
promoting student effort and
engagement.
❏ The teacher implements a
learning environment that
elicits students taking
leadership opportunities to
support one another, respect
each other's individual
cultures, and resolve student
conflicts.
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Emerging

Competent

Successful

The teacher works to build a
community and culture of trusting
relationships with students by
implementing a few strategies that
establish positive relationships and
fosters the development of students’
learning.

The teacher builds a community and culture of
trusting relationships with and among all
students by implementing strategies to establish
positive, individual relationships that demonstrate
care and interest. The students clearly respect
and value one another’s ideas and ways of
thinking.

The teacher builds a community and culture of trusting
relationships with and among all students by routinely
implementing strategies to establish positive, individual
relationships that demonstrate care and interest. The students
clearly respect and value one another’s’ ideas, ways of thinking
and exhibit positive dispositions to learning.

❏ The teacher knows his/her
students’ intellectual and some
personal experiences.
❏ Norms are established that
support discussion and
interactions with teacher and
students.
❏ At times, the teacher and
students may greet one another
in a positive and respectful
manner.
❏ Teacher and students
occasionally engage in
conversations that demonstrate
interest in one another.
❏ Teacher occasionally provides
supports so that students are
able to demonstrate interest in
one another’s ideas.
❏ Teacher regularly maintains a
safe environment while
implementing strategies that
foster student learning.

❏ The teacher understands his/her students’
socioeconomic, cultural, linguistic,
intellectual, and personal experiences and
develops relationships with students.
❏ Norms are established that foster safe and
respectful interactions between the teacher
and students.
❏ Teacher and students regularly greet one
another in a positive and respectful manner.
❏ Teacher and students regularly have
conversations that demonstrate interest in
one another.
❏ Teacher regularly provides prompts and
sentence frames to support students as
they demonstrate interest in one another’s
ideas.
❏ Teacher and students exhibit evidence of
positive individual relationships.
❏ A culture of respect and safety is fostered
while strategies are utilized that enable
students to learn from one another as well
as the teacher.
❏ Teacher occasionally follows-up with
students who are having difficulty in class or
in personal situations.

❏ The teacher understands and values his/her students’
socioeconomic, cultural, linguistic intellectual, and personal
experiences and develops a relationship based on respect
and trust with students.
❏ Students take leadership opportunities to support one
another and resolve conflicts.
❏ Norms are established and teacher and students hold one
another accountable to them. Norms foster safe and
respectful interactions between the teacher and students.
❏ Teacher and students greet one another in a positive and
respectful manner throughout the day.
❏ Teacher and students engage in conversations that
demonstrate care, respect and interest in one another as
part of the daily routine.
❏ Teacher consistently models and supports language and
behavior that demonstrates care and interest in students
and colleagues.
❏ Teacher exhibits evidence of positive individual
relationships throughout the classroom community.
❏ Teacher and students consistently demonstrate mutual
respect and engage in collaborative learning and positive
interactions.
❏ Teacher promotes an age appropriate culture of inquiry
and sharing of diverse perspectives to address issues
related to race, ethnicity, culture, language, religion, sex, or
gender.
❏ Teacher consistently follows-up with students who are
having difficulty in class or in personal situations.
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1: Create Equitable Community and Culture in the Classroom and Implement Effective Norms and Routines
Beginning

Emerging

Competent

The teacher begins to specify and
reinforce student behavior by
beginning to establish expectations
and rules and/or norms. The
teacher begins to implement
organizational routines for
classroom tasks.

The teacher is usually able to specify
and reinforce productive student
behavior by implementing, adjusting
and re-establishing effective norms
and organizational routines to
support equitable participation.

The teacher is able to specify and reinforce
productive student behavior and equitable
participation by emphasizing established norms,
routines, and expectations. The teacher’s
organizational routines for classroom tasks
maximize instructional minutes.

❏ Classroom rules/norms are
developed and students
adhere to them
inconsistently
❏ Teacher inconsistently
follows or enforces the
rules/norms.
❏ Teacher spends a
substantial amount of time
trying to manage off-task
behaviors of the class
❏ Procedures and routines are
explained and reinforced
inconsistently, resulting in
loss of instruction
❏ Physical environment is
cluttered and unorganized
❏ Student movement is
impeded.
❏ Materials are unorganized
and difficult to access

❏ Rules and/or norms are
established and students usually
adhere to them.
❏ Teacher consistently follows set
rules/norms and usually
enforces rules/norms equitably.
❏ Teacher sometimes makes
adjustments to norms or rules
based on student
input/feedback.
❏ Class/school-wide expectations
are taught but inconsistently
referred to and enforced.
❏ Physical environment is mostly
free of clutter and somewhat
organized: floor, walls, desks,
tables, counters, chairs
❏ Most work areas are accessible
❏ Most materials are organized

❏ Students follow established class
expectations, rules and norms with minimal
prompting.
❏ Teacher consistently follows and enforces
rules/norms equitably.
❏ Teacher discusses and reinforces
productive behaviors.
❏ Teacher is often able to redirect student
behaviors by reiterating rules/norms
❏ Class/school-wide expectations are
consistently taught and practiced
❏ Class routines are established through the
use of procedures
❏ Procedures are consistently reinforced
❏ Physical environment is free of clutter and
organized: floor, walls, desks, tables,
counters, chairs
❏ All work areas are accessible
❏ Materials are organized and accessible

Revised 8/3/17

Successful
The teacher specifies and reinforces productive student
behavior by revisiting and reinforcing norms to support
equitable participation and clear expectations. The teacher
teaches and positively and strategically reinforces productive
behavior while redirecting off-task behavior. The teacher
implements organizational routines to maximize instructional
minutes.
❏ Norms to support equitable participation are established
and students and teacher routinely adhere to them.
❏ Most students are aware of and self-monitor their
adherence to expectations for behavior.
❏ Teacher consistently recognizes and reinforces productive
behavior
❏ Teacher quickly and effectively redirects students’ off task
behavior.
❏ Class/school-wide expectations are re-taught as deemed
necessary
❏ Class/school-wide expectations are embedded into the
class culture and behavior
❏ Procedures are embedded into the class culture
❏ Students are able to demonstrate clear understanding of
routines in the absence of the teacher.
❏ Physical environment is clean and orderly
❏ Arrangement supports flexible movement and a variety of
activities/contexts.
❏ Materials/technology/resources are proactively managed
by students and teacher.
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2: Develop and Deliver Integrated Lessons and Units that Elicit and Assess All Students’ Understanding
Beginning

Emerging

Competent

Successful

The teacher develops
single lessons that begin to
include strategies and
technology that consider the
standards and components
of effective lesson design.

The teacher develops single
lessons and sequences of
lessons that include strategies and
technologies that support varied
learning needs of students.

The teacher develops single lessons and sequences of
lessons that include differentiation strategies and
technologies that support the learning needs of all students
and help them develop understanding of content.

The teacher develops single lessons and sequences of
lessons that include differentiation strategies and technologies
that consider the learning needs of all students and will help them
develop deep understanding of content, sophisticated skills and
critical thinking.

❏ Teacher plans a series of lessons that are focused on
❏ Teacher plans single lessons
a large concept and incorporate multiple ways to
❏ Plans include
that are part of an overall plan
demonstrate learning.
components of effective
for a sequence of lessons.
❏ Teacher consistently plans & implements instruction
lesson design.
❏ The lesson plans begin to
to meet the varied needs of students.
❏ Lesson plans are
account for learner variability.
❏ The plans include pre-planned questions and
designed to meet the
❏ Teacher plans incorporate
predicted responses to assess students’
needs of the majority.
some small group instruction to
understanding and to develop their critical thinking.
❏ Technology is used as a
address specific needs.
❏ Teacher often designs & delivers lessons that scaffold
substitute for low-tech
❏ The plans include some preand support language acquisition, use and
options without any
planned questions to assess
development while simultaneously building content
functional
students’ understanding.
knowledge.
improvements.
❏ Teacher designs & delivers
❏ Lessons are frequently developed to highlight the
occasional lessons that
interconnectedness of content (within the lesson or
support language acquisition,
lesson to lesson)
use and development.
❏ Teacher plans and implements a cohesive series of
❏ Teacher plans and implements
lessons based on the concepts of Universal Design
instructional scaffolds and
for Learning (UDL) and Multi-Tiered Systems of
supports within daily lessons to
Support (MTSS) in order to bring students toward
meet the needs of at least one
mastery of content concepts and skills.
group of identified students.
❏ The teacher considers students’ culture, language
❏ Teacher plans for students to
and learning challenges when designing and
utilize technology as an
implementing lessons.
effective tool to perform
❏ Teacher consistently plans for and uses technologies
common tasks, while building
fluently as a means for providing an authentic
digital literacy.
audience.
❏ Technology is used as a
❏ Technology is used to advance student learning.
substitute for a low-tech option ❏ Teacher models digital literacy and promotes digital
but provides functional
citizenship.
improvements and/or serves to ❏ Technology is used to significantly redesign low-tech
engage learners.
tasks.
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❏ Teacher plans a series of coherent lessons that incorporate
multiple ways to demonstrate learning. These lessons are
part of an overall plan such as a Project Based Learning unit
❏ Teacher plans flexible lessons that include provisions for
predicted students’ questions and responses.
❏ Teacher plans & implements instruction that consistently
advances the learning of all students, despite their varied
needs.
❏ The plans include strategically pre-planned questions and
activities to assess students’ understanding and to develop
their creativity and critical thinking.
❏ Teacher consistently designs & delivers lessons that
strategically support language acquisition, use and
development while simultaneously building content
knowledge.
❏ Lessons and units are developed to highlight the
interconnectedness of content
❏ Teacher plans and implements cohesive units of study that
include concepts of UD and MTSS to maximize learning and
provide comprehensive support for all students leading to
mastery of content, concepts and skills.
❏ The teacher identifies areas in their long and short term
instructional goals to incorporate and celebrate the students
cultural and family values.
❏ Teacher incorporates technology into lessons to allow for
new tasks that were previously inconceivable. The
technology supports student-centered learning.
❏ Students identify, use, and/or adapt their use of technology
in order to meet their identified learning goals while
demonstrating digital literacy and citizenship.
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2: Develop and Deliver Integrated Lessons and Units that Elicit and Assess All Students’ Understanding
Beginning

Emerging

Competent

Successful

The teacher delivers lessons
by explaining and modeling
content.

The teacher delivers lessons by explaining and
modeling content to elicit and assess
understanding of all students.

The teacher delivers lessons by explaining and
modeling content, practices, and strategies to
elicit and assess understanding of all
students.

The teacher delivers lessons by explaining and modeling
content, practices, and strategies to elicit and assess
understanding of all students. The teacher incorporates and
models metacognitive awareness and skills.

❏ Teacher selects and utilizes various
teaching and learning strategies and
incorporates them into the lesson
planning.
❏ Instruction is often student centered and
provides a balance of direct instruction
with meaningful collaboration and inquiry.
❏ Teacher consistently uses formative
assessment to inform future planning and
instructional changes.
❏ Teacher guides students through
collaborative practice and application of
what they have learned.
❏ Assignments and tasks are clearly aligned
to learning goals but not consistently
connected to the real-world
❏ Teacher regularly helps students
understand the relevance of content.
❏ Teacher elicits student thinking to promote
deeper or extended thinking by
classmates.
❏ Teacher uses a variety of lesson styles
and task structures that provide
opportunity for student inquiry and
discovery.
❏ Teacher regularly integrates learning
activities that promote an inquiry based
approach to solving complex problems.
❏ Teacher regularly promotes equitable
access to lesson delivery by applying
strategies for diverse learning needs.
❏ Teacher regularly assesses students’
understanding and modifies instruction.

❏ Teacher strategically identifies and uses instructional
strategies that explicitly support the concepts or tasks
being taught and considers the needs of his/her
students.
❏ Instruction is student centered, providing a balance of
direct instruction, meaningful collaboration and inquiry.
❏ Teacher consistently uses formative assessments to
guide instructional pacing, adjust strategies and inform
future planning.
❏ Teacher models the instructional strategy and then
gradually releases responsibility to the students while
teacher consistently monitors and gives feedback.
❏ Teacher supports students as they practice and apply
what they have learned independently.
❏ Teacher monitors conversations and work to inform
plans and next steps.
❏ Teacher makes on the spot instructional changes based
on student misunderstandings.
❏ Teacher guides students in monitoring their progress
toward instructional goals.
❏ Instruction, assignments and tasks are relevant to the
real-world and clearly aligned to learning goals.
❏ Teacher engages students in making strong connections
to relevant and meaningful real-life contexts.
❏ Teacher utilizes, analyzes and demonstrates multiple
instructional strategies and lesson structures that elicit
student inquiry and discovery
❏ Teacher consistently promotes equitable access to
lesson delivery by applying strategies for diverse
learning needs.
❏ Teacher consistently uses planned and informal
assessment techniques to monitor and assess student
learning and uses those results to provide “just in time”
support and instructional modifications.

❏ Instructional strategies
utilized do not veer from
the scripted curriculum.
❏ Instruction is teacher
centered.
❏ Instruction is paced
without regard for student
needs.
❏ Teacher allows time for
students to practice
without guidance or
monitoring.
❏ Teacher poses questions
to the students.
❏ Teacher regularly
assigns tasks or
assignments without
connection to the realworld and/or the
established learning
goals.
❏ Teaching strategies are
implemented without
regard for the varied
learning needs of
students.
❏ Teacher rarely checks for
understanding or adjusts
lesson delivery based on
those checks.
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❏ Instruction is aligned to externally provided
directions (the textbook), but teacher begins
to integrate varied strategies to explain
content and model strategies and skills.
❏ Instruction includes some student-student
interaction, but is typically focused on direct
instruction.
❏ The teacher occasionally uses some
formative assessments to inform future
planning.
❏ The teacher may use guided instruction for
students to practice what they are learning.
❏ The teacher engages students in discussion
with pre-planned prompts to elicit ideas and
understanding.
❏ The teacher utilizes strategies to help
students develop and practice questioning
skills.
❏ The teacher occasionally models an inquiry
approach to solving problems.
❏ Teacher occasionally provides real-life
examples to make content relevant.
❏ Assignments and tasks are usually aligned
to learning goals but are not connected to
the real-world.
❏ The teacher occasionally promotes
equitable access to lesson delivery by
applying strategies for diverse learning
needs.
❏ Teacher begins to use informal
assessments and modify instruction based
on students’ responses.
❏ Teacher designs questions and tasks that
mostly require low/medium cognitive
demand.
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❏ The teacher occasionally engages students
in self-assessment practices.
❏ Teacher uses summative assessment data
to inform instructional approach (re-teach,
review, skip)
❏ Teacher may revise/add/delete questions
from provided assessments based on
student understanding.
❏ Teacher begins to help students understand
the importance of incremental learning over
grades
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❏ Teacher is able to diagnose and describe
common patterns in students’ thinking and
understanding to modify instruction.
❏ Teacher designs questions and tasks that
require varied levels of cognitive demand
and can accurately assess the depth of
knowledge of students.
❏ Teacher makes students aware of their
progress toward instructional goals and
provides meaningful feedback.

❏ Teacher is able to anticipate and readily respond to
students’ thinking and understanding to modify
instruction.
❏ Teacher teaches and utilizes metacognitive strategies
that enable students to self-assess their knowledge level
of content, concepts and skills prior to the lesson, during
the lesson, and after the lesson.
❏ Teacher promotes a growth mindset by developing
students’ level of perseverance and persistence toward
their own individual academic achievement.
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2: Develop and Deliver Integrated Lessons and Units that Elicit and Assess All Students’ Understanding
Discussions and Collaborative Work
Beginning
The teacher leads group
discussions and begins to set
up small group work.
❏ Teacher is the only
questioner. Short frequent
questions function to keep
students listening and
paying attention to the
teacher. Teacher verifies
correct answers.
❏ Teacher is physically at the
board, telling and showing
students how to do work.
❏ Discussion prompts and/or
questions require minimal
student thought/discussion.
The depth of knowledge
required to participate is
low.
❏ Students are passive
listeners, they attempt to
imitate the teacher.
❏ Students give short
answers and respond to the
teacher only. No Student-to
student talk.
❏ Students are seated in a
small group without a
strategic plan for working
together.
❏ The majority of tasks are
not ‘group-worthy’; do not
allow/foster collaboration.
❏ Students are individually
assessed for their final
group product.
Revised 8/3/17

Emerging

Competent

The teacher leads group discussions
that allow and encourage all students to
contribute and is beginning to have
success managing collaborative group
work.

The teacher leads group discussions that allow and
encourage all students to contribute orally, listen
actively, and respond to others’ contributions. The
teacher sets up and manages collaborative group
work.

❏ Teacher questions begin to focus
on student thinking and focus less
on answers. Teacher begins to ask
follow-up questions about student
methods and answers.
❏ Teacher is main source of ideas,
although he/she elicits some
student ideas.
❏ The teacher leads group
discussions and elicits contributions
so that students listen to each
other.
❏ Teacher is only questioner.
❏ Group discussions are initiated by
teacher prompts that are relevant
and invite participation.
❏ Participation is limited and is
dominated by student-to-teacher
interaction and listening.
❏ Discourse patterns may not reflect
academic context.
❏ Discussion norms are not explicitly
taught.
❏ As a student answers a question,
other students listen passively or
wait for their turn. They may repeat
what other students say.
❏ Student ideas are raised in
discussions, but are not explored.
❏ Teacher utilizes a strategic method
for grouping students.

❏ Teacher continues to ask probing questions and
also asks more open questions to learn about
students’ thinking.
❏ Teacher follows up on explanations and builds on
them by asking students to compare and contrast
them. Teacher is comfortable using student
errors as opportunities for learning.
❏ Group discussions are a regular part of class and
all students are encouraged to participate. At
times, student ideas guide the discussion and/or
direction of the lesson.
❏ Discussion prompts are relevant and interesting to
students and facilitates student-to-student talk.
Teacher asks students to be prepared to ask
questions about other students’ work.
❏ Structures are in place to support the use of
academic discourse by all students.
❏ Discussion promotes the development of critical
thinking in all students
❏ Students regularly respond/engage with one
another (also engaged with teacher)
❏ Participation is balanced and most of the students
are actively engaged
❏ All students have the opportunity to
participate/respond
❏ Discussion norms are established and referenced.
❏ Students ask questions of one another’s work on
the board, usually at the prompting of the teacher.
Students listen to one another so they do not
repeat questions and to understand one another.
❏ Students exhibit confidence about their ideas and

Successful
The teacher facilitates group discussions that allow and
encourage all students to contribute orally, listen actively,
and respond to and learn from others’ contributions. The
teacher sets up and manages collaborative group work
for a variety of learning purposes and gathers evidence that
the group effort promotes students’ learning.
❏ Teacher expects students to ask one another
questions about their work. The teacher’s questions
still may guide the discourse.
❏ Teacher follows along closely to students’ descriptions
of their thinking, encouraging students to make their
explanations more complete.
❏ Teacher allows for interruptions from students during
his/her explanations; he/she lets students explain and
“own” new strategies. (Teacher is still engaged and
deciding what is important to continue exploring)
❏ Group discussions are consistently facilitated to ensure
equitable access and participation. Student ideas form
part of the content of many discussions and lessons.
❏ Prompts are relevant to students’ lives and challenge
critical thinking
❏ Full class engaged
❏ Prompts & structures encourage students to engage
with one another while using academic discourse.
❏ Students respect one another’s opinions
❏ Students listen actively to frame responses/questions
❏ All students are clearly functioning within class norms
for discussions
❏ Students are using content specific academic
vocabulary and language during their academic
discussions.
❏ Students describe more complete strategies, they
defend and justify their answers with little prompting
from the teacher.
❏ Student-to-student talk is student-initiated, not
dependent on the teacher. Students realize that they
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❏ Teacher monitors the progress of
groups and attempts to make some
adjustments to the instruction.
❏ All students in the group are
engaged in the assignment but do
not share (equally) in the final
product.
❏ The task is ‘group-worthy’; but the
instructions do not allow/foster
collaboration.
❏ Students are assessed on their final
group product and behavior during
enactment of task.

❏
❏
❏
❏
❏
❏

share their own thinking and strategies even if
they are different from others.
Teacher uses a variety of strategies to group
students (random, pre-planned, colors, numbers,
etc.).
Teacher regularly monitors group progress during
the task enactment and makes adjustments to the
instruction.
Teacher chooses tasks that require collaborative
work.
Students know how to work collaboratively and
complete the task.
Students have distinct responsibilities and roles.
Students are held accountable for only individual
or collective learning.

❏

❏
❏

❏
❏
❏
❏
❏
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will be asked questions from other students when they
finish, so they are motivated and careful to be
thorough.
Students interject their ideas, confident that their ideas
are valued. Students spontaneously compare and
contrast and build on ideas and clarify other students’
work and ideas.
Students assist each other in understanding and
correcting errors.
Teacher uses a variety of strategies to group
students that allow students’ expertise to complement
the group work (content knowledge, creativity,
presentation skills, etc.).
Teacher consistently monitors group progress and is
prepared to adjust the instruction and differentiate the
task to keep all students engaged.
Teacher chooses tasks that require and foster student
directed collaborative work.
The instructions are clear and encourage/enable
students to work collaboratively.
Students have distinct responsibilities and roles, which
are distributed equitably.
Students are held accountable for individual and
collective learning.
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2: Develop and Deliver Integrated Lessons and Units that Elicit and Assess All Students’ Understanding
Provide Meaningful Feedback
Beginning
The teacher begins to
provide oral and written
feedback to students.
❏ Teacher mostly offers
general oral feedback to
the class as a whole,
rather than individual
students.
❏ Teacher offers little or
no written feedback
before the students’ final
submission of the
assignment.
❏ The feedback tends to
be general and not
specific enough to be
helpful for students to
understand how to
specifically improve their
work.
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Emerging
The teacher provides oral and written
feedback to students that require the
teacher to make choices about the
content of feedback.
❏ Teacher offers oral feedback to
the class, using some student
work samples as an example.
❏ Teacher offers some written
feedback before the students’ final
submission of the assignment.
❏ The feedback is somewhat helpful
for students to understand how to
improve.
❏ Teacher shares assessment
results and directions on how to
correct errors and/or
misconceptions.

Competent
The teacher provides oral and written feedback to
students that require the teacher to make strategic
choices about the frequency, method, and content of
feedback. The feedback begins to help students focus
on improving specific qualities of their work.
❏ Teacher offers specific feedback that is mostly
focused on the academic task.
❏ Teacher makes purposeful choices about how and
how often to help students focus on specific
qualities of their work.
❏ The feedback is communicated in ways that are
understandable by students.
❏ The feedback focuses on progress toward the
learning goal and not the grade.
❏ Teacher shares assessment results and develops a
plan for students to achieve mastery of content
and/or skills.

Successful
The teacher provides strategic oral and written feedback to
students that require the teacher to make strategic choices
about the frequency, method, and content of feedback and to
communicate in ways that helps focus students’ attention on
specific qualities of their work. The feedback supports
students’ perception of their capability and enables them to
improve.
❏ Teacher offers specific feedback that is focused on the
academic task but is not overwhelming in scope.
❏ The feedback supports and promotes the development of
students’ progress toward the goal and enables them to
successfully revise and improve.
❏ Teacher makes strategic and purposeful choices about
the frequency, method, and content of feedback
❏ The feedback is communicated in ways that are
understandable by students.
❏ Teacher effectively and frequently communicates
assessment results in a way that will lead students to
achieve mastery of identified content concepts and skills.
❏ Teacher elicits student reflection in the feedback process.
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3: Plan Informative Assessments and Analyze Student Work to Meet Learning Goals
Beginning
The teacher begins to set learning
goals referenced to external
standards. The teacher begins to use
students’ work to assess whether
they were able to progress towards
the goals.
❏ Instructional plans are
inconsistently aligned with the
most current state standards.
❏ Teacher uses explicit goals to
guide planning for a lesson.
❏ Student products/tasks align with
the learning goals (occasionally).
❏ Occasionally, some student work
is considered when planning
lessons for the next day.
❏ Teacher uses curriculum or
district-provided assessments
exclusively.
❏ Teacher provides students with
results of assessments.
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Emerging

Competent

Successful

The teacher usually sets clear
learning goals referenced to
external standards. The teacher
uses students’ work to assess
whether they were able to progress
towards the goals and inform their
planning.

The teacher sets clear learning goals
referenced to external standards to ensure
that students learn expected content. The
teacher sets effective goals that involve
analysis of students’ knowledge and skills
in relation to established standards to ensure
steady progress toward larger goals.

The teacher sets clear learning goals referenced to external
standards to ensure that all students learn expected content. The
teacher sets effective goals that involve analysis of students’
knowledge and skills in relation to established standards and
careful efforts to establish and sequence formative and
summative assessments that will help ensure steady progress
toward larger goals.

❏ Instructional plans are mostly in
alignment with the most current
state standards.
❏ Teacher uses explicit goals to
guide planning for a sequence
of lessons.
❏ Plans are designed and
implemented in a manner
consistent with current subjectspecific pedagogy.
❏ Student products/tasks align
with the learning goals
frequently.
❏ Typically, student work is
referenced to inform and adjust
the teacher’s plans.
❏ The teacher aligns assessments
to lesson objectives and
standards.
❏ The teacher uses assessment
data to inform grades.
❏ Assessment data is used to
inform parents about their
student’s achievement.

❏ Instructional plans are consistently in
alignment with the most current state
standards and frameworks.
❏ The teacher sets explicit goals to guide
planning and help maintain coherent
instruction over time.
❏ Plans occasionally include crossdisciplinary lessons.
❏ Student products/tasks are consistently
aligned to learning goals.
❏ Analysis of student work drives
consideration in planning lessons.
❏ The teacher utilizes aligned formative
and summative assessments to make
informed decisions about pacing.
❏ The teacher begins to use assessment
data to inform lesson design and plan
for some learner variability.
❏ The teacher effectively and frequently
communicates individual assessment
results, so students are aware of their
achievement results and plans for
growth are made. Plans are shared with
parents.

❏ Long and short-term instructional plans are aligned with the
most current state standards and frameworks.
❏ Long and short-term instructional plans are coherent, and link
to major topics within and across grade levels and disciplines.
❏ The teacher’s goals are clearly focused on content concepts
and skills that include a student product that will demonstrate
mastery of the identified concepts or skills.
❏ The teacher analyzes all forms of student’ work to identify
mastery and gaps in student learning. As a result, future
instruction is planned to deepen and extend the learning for all
students.
❏ The teacher utilizes aligned formative and summative
assessments to make informed decisions about pacing in
order to effectively teach all concepts and skills within the
school year.
❏ The teacher analyzes assessments and plans differentiated
instruction with the students’ diverse needs and goals in mind.
❏ The teacher effectively and frequently communicates
individual assessment results, so students and parents are
aware of the results and can collaboratively plan a path
toward mastery.
❏ Teacher and students collaborate to develop individual
learning goals and students revisit these goals throughout the
lesson to assess their own level of mastery of content
concepts and skills.
❏ Students are using assessment results and teacher feedback
to plan an individual path toward mastery.

9

4: Engage the Community to Advocate for and Meet the Needs of ALL Students
Beginning

Emerging

Competent

The teacher begins to engage
parents and other caregivers in
conversation related to student
achievement, behavior and
wellbeing at school.

The teacher engages parents and
other caregivers in conversations
and activities related to their
students’ achievement, behavior
and wellbeing at school.

The teacher engages parents and other caregivers
in conversations and activities related to their
students’ achievement, behavior and wellbeing at
school. He/she assists parents in communicating
with the school.

❏ Teacher begins to engage
with parents and other
caregivers through
established school events,
systems and activities.
❏ Teacher inconsistently
informs parents/caregivers
of student achievement.
❏ Teacher inconsistently
informs parents/caregivers
of students’ behavior and
well-being.
❏ Teacher begins to develop
an awareness of how he
can work with others to
support his students.

❏ Occasionally, the teacher
seeks opportunities to engage
with parents and other
caregivers in an effort to
establish relationships of trust.
❏ Teacher informs
parents/caregivers of students’
achievement and begins to
engage them in support
strategies.
❏ Teacher informs
parents/caregivers of students’
behavior and well-being and
begins to engage them in
support strategies.
❏ Teacher begins to collaborate
with colleagues and
specialists to provide support
for students.

❏ Teacher often engages parents and other
caregivers in their child’s learning.
❏ Teacher designs lessons that allow students to
celebrate and share their cultural and family
norms.
❏ Teacher informs parents/caregivers of goals for
students’ achievement.
❏ Teacher shares educational resources with
parents/caregivers to support students’
achievement.
❏ Teacher engages parents/caregivers in plans
for students’ behavior and wellbeing.
❏ Teacher shares school events with
parents/caregivers.
❏ Teacher maintains open communication with
parents/caregivers.
❏ The teacher keeps track of what is happening in
students’ personal lives so as to be able to
respond appropriately.
❏ Teacher regularly collaborates with colleagues
and specialists to provide comprehensive
support for students and families.
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Successful
The teacher engages parents and other caregivers in
conversations and activities related to their students’
achievement, behavior and wellbeing at school. He/she assists
parents in communicating with the school and understanding
how to help motivate, engage and accelerate their students’
achievement.
❏ Teacher consistently engages parents and other caregivers
in their child’s learning.
❏ Teacher-parent engagement is not constrained by school
hours and on-site locations.
❏ Teacher integrates structures in the classroom that students
and families can utilize as they assess their own socialemotional well-being and communicate their need of
assistance.
❏ Teacher engages parents and other caregivers in the
design of short & long-term goals for students’
achievement.
❏ Teacher provides educational resources/strategies with
parents/caregivers to support students’ achievement.
❏ Teacher regularly informs parents/caregivers of students’
behavior and well-being.
❏ Teacher maintains an “open door” policy and actively invites
parent/caregiver communication and participation in
class/school events/opportunities to support students.
❏ Teacher actively builds partnerships with district personnel
and other agencies to provide support services for students
and families.
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5: Evaluate and Reflect on Your Own Practice
Beginning

Emerging

Competent

Successful

The teacher recognizes that learning to
teach is an ongoing process. The teacher
studies and reflects upon his/her own
teaching and that of his/her colleagues in
order to improve his/her understanding of
the complexity of instruction.

The teacher recognizes that learning to teach
is an ongoing process and begins to
understand the value of reflection on his/her
practice. The teacher studies and reflects
upon his own teaching and that of his
colleagues in order to improve his
understanding of the complexity of the
interactions between the teacher and
students.

The teacher recognizes that learning to
teach is an ongoing process that requires
regular analysis and reflection of
instruction and its effectiveness. The
teacher studies and reflects upon his own
teaching and that of his colleagues in order
to improve his understanding of the
complex interactions between teachers,
students, and the content.

The teacher demonstrates a commitment to the
continuous improvement model by consistently
studying and reflecting upon his own teaching and
that of colleagues. He/she recognizes and
understands the impact of the complex interactions
between teachers, students, content and
instructional approaches.

❏ Teacher describes the complex interplay
between the teacher and students and
identifies areas for growth in his/her
instruction and/or classroom
management.
❏ Teacher is open to examining and
reflecting upon his/her implicit and explicit
biases and classroom evidence to
improve the educational environment for
students.
❏ Teacher studies and reflects upon the
driving forces of student behavior.
❏ Teacher makes changes in behavior
plans and/or implementation based upon
study and reflection.
❏ Teacher is open to feedback.

❏ Teacher discusses and reflects upon
the complex interplay between the
teacher, curriculum, and students and
identifies areas for growth in his/her
professional practice.
❏ Teacher studies and reflects upon the
driving forces of student behavior.
Based upon the reflection, the
teacher plans and follows through
with actions to increase desired
behaviors.
❏ Teacher reflects upon needed
changes to the classroom
environment and designs a plan to
improve.
❏ Teacher seeks reflective feedback
from students, colleagues, community
& families in order to identify areas for
growth.

❏ With prompting, teacher reflects upon
the attributes of their colleagues’
and/or other models of successful
lessons.
❏ With prompting, teacher reflects on
the timing and completion of his/her
lesson.
❏ With prompting, teacher verbalizes
the reasons and the need for
consistent enforcement of realistic
behavior plans.
❏ Teacher recognizes when students
did not engage in a lesson.
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❏ Teacher recognizes his strengths and
potential for growth related to teaching
practices, personal values and biases. As a
result, the teacher seeks support for growth
from a variety of sources and personnel.
❏ Teacher regularly reflects upon and shares
professional learning with
colleagues/supervisor.
❏ Teacher collects and reflects upon evidence
that demonstrates the connection between
increased student achievement and
implemented changes in instructional practice.
❏ In collaboration with colleagues, teacher
analyzes student work to reflect on the quality
of the assignment and/or the instruction.
❏ Teacher designs action research to improve
instruction and students’ educational
experiences.
❏ Teacher regularly seeks collaboration with
peers, colleagues, families and community
members to support his/her own growth and
that of his students.

11

Adapted from:
▪Observations using “Math Talk Learning Community Rubric” Source: Journal for Research in Mathematics Education, 2004
▪Teacher self-reports using “The Mathematics Teaching Rubric” by Silicon Valley Mathematics Initiative.
▪21st Century Knowledge and Skills in Educator Preparation, by AACTE
▪Classroom Engagement Rubric by Gallagher & Gallagher
▪Elements of Effective Teaching, by the California International Studies Project
▪Teaching Works, “High Leverage Practices”, University of Michigan.
▪What Core Skills Do Teachers Need to be Effective? by Hanford, KQED.
▪Core Practices and Pedagogies of Teacher Education: A Call for a Common Language and Collective Activity, by McDonald, Kazemi, & Schneider-Kavanagh
▪Preparing Teachers For Deeper Learning: Competency-Based Teacher Preparation and Development, by Cator, Schneider, & Vander Ark.
▪Fast Start: Training Better Teachers Faster, with Focus, Practice and Feedback, by TNTP
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